A study of the effectiveness of a residence hall guidance program for college program for college freshman men. by Brown, Robert R.,1920-
Boston University
OpenBU http://open.bu.edu
Theses & Dissertations Dissertations and Theses (pre-1964)
1954
A study of the effectiveness of a
residence hall guidance program
for college program for college
freshman men.
https://hdl.handle.net/2144/9343
Boston University
Ed . --:J . 
I 
'' 
. )5 .:t 
./ [rl ~ . -· 
BOSTON UNIVERSITY 
SCHOOL OF Ell.J CA'riO N 
Thesis 
A S'IU DY OF TIIE EFFECTIVENESS OF A RESIDENCE HAI,L 
GUIDANCE PRJGRAM FOR COLLEGE FRESHHAN MEN 
Submitted by 
Robert Rogers Brown 
(M.A., Teachers College, Columbia University , 1948) 
In Partial Fulfillment of Requirements for 
the Degree of Doctor of Education 
19.54 
-1 
Reader:~ f ~ 
~Arbuckle• 
First 
' Professor of Education 
Third Reader: 
Ralph J. Garry 
Associate Professo of Education 
A CKNmvLEDGEI•lENT 
The writer wishes to express his earnest appreciation to 
Dr . Dugald S . Arbuckle, Dr. Ralph J. Garry and Dr . J. vlendell Yeo 
for their gui dance and encouragement during the preparation of 
this study. 
The writer is indebted to Mr. Eugene H. Floyd and Hr. Louis 
Pickering for their permission to conduct the experiment in Hyles 
Standish Hall. 
Sincere thanks is extended to Hr. Bruce W. TalJman for his 
interest and cooperation in the experiment and to Hr. Hark Cross 
for his assistance in t he testing and counseling programs. 
TABLE OF CONTE:t..T'fs 
CHAPTER Page 
I . 
II . 
III. 
IV . 
I NTFDIU CTION . . . . . . . . . . . . . . . . . . l 
Title • ••••••••••• . • . • . . • l 
Background and Justification . • . • . . . • • . • . l 
Summary •••• . . . . . . . . • . 8 
A REV! DT OF THE LITERA.'IDRE • . . .. . . . • 10 
PROCEIU RES USED IN THE S'IU DY • . . . . . . . . . 19 
Hethod • • • • • • • • • • • • • • • • • • 19 
Permission granted . • • • • • • • • • ••• • 19 
The setting • • • • • • • • • • • • • • 20 
The counselo rs ••••••••••••••••••• 21 
Obj ectives of guidance program •••• ••••••• 2 ~ 
n ~ Cri te ri.a. • • • • • . • • . • . • . • • . • . • . . L. ... 
Initiating t he program ••• • • • • . . • . • • -:!_ 6 
• • • • • . • • • 
~-' 8 
• . . . • • . • • 
29 
The pre- program interview • • • • 
Sub-group organization . • • • • • 
Limitations of the study ••••• • • • • . . . • • 3~! 
A DESCRIPTION OF THE n~o GRaJPS ' . /..)<.. • • • . . . . • • • • 
Boston University school or college attended . • • • ~- Z 
Age • • • • • • • • • • • • • • • • • • • ~ -
Level of mental ability • • • • • • • • • ••• LS 
Numbe r of problems . • • • • •••••••••• L6 
' Q Secondary school achievement •••••••••••• w ~ 
Social fratemi ty membership . • • • • • • • • • L9 
Possession of schola rships . • • • • • • • • • • )0 
Health . • . • • • . • • • • • • • • • . • • So 
Financial outlook • • • • • • • • • • • • • • • • ~l 
~· ] Financial responsibili ty. • • • •••• -
Educational and/or vocational goal ••••••••• 52 
~3 Part- time work ••• • • • • • • • • • • 
Size of home community . • • • • • • • • • •••• ~):_ 
'leterans . • • • • • • • • • . . • • • • . • . • .., ..... 
Members of family, other relatives, and family friends 
on university staff • • • • • • • • • LL' • . • • . • • 
c: c:' Siblings attending Boston University. 
Summary of group descriptions • • • • 
• 
• 
• 
• 
. • 
• • 
. • • 
~· --' 
• • • 55 
v. A DESCRIPTION OF THE 'J.'fo/JQ GROUPS POST-P'ROGRAM • • • • • 6c 
First s emester grades • o • • • • • • • • • • • • • 60 
Final grades • • • • • • • • • • • • • o • o 61 
Number of problems . • • • • • • • • • • • • • • • • (5 
Infrac tions of dormitory rules . • • • • • • • c9 
Participation in out- of- class activities . • • • • • 71 
Educational and/or vocational goals • • • • • • • • 73 
Socialization • • • • • • • • • • • • • • • • • • • ;4 
Contamination of control group by experimental group ;h 
Self- initiated contacts with school or college coun-
seling office . . . • • • • . • . • • . • . . . • . ..,- ~ 
Participants ' knowledge of key urri.versi ty personnel 80 
Experimental group members ' opinion of the residence 
hal l guidance program • • • • • • • • • • • • • • • e 2 
Summary of post- program group descriptions . • • · • • ·. 3 
VI . SUM.H.A.RY, CONCIDSIONS , A},TD SUGGESTIONS FOR FURTHER S'IUDY 87 
StunnlA 1"1J • • • • . . . . . . . . . 
Conclusions . . . . 
Suggestions f or further study •• 
• • • • • 
. . . . . . 
. . 
. . . 
. . . 
87 
89 
91 
BIBLIOGRAPHY • • • • • • • • • • • • • • • • • • • • • • • • 92 
LIST OF TABLES 
TABLE Page 
1 . 'ltJays and Hean of Attaining Objectives ~ . . . . . . . 
2. Criteria and Source of DBta of Criteria for Heasuring 
Attainment of Objectives . • • • • • • • • . • • • • • 26 
3. Sub- group Organization as t o Day and Time of Meetings 29 
4. Time Schedule and Content of Experimental Group 
5. 
6. 
Guidance r1eetings . . . . 
• • • • a • . . 
Summary of Group Meeting Attendance • . . 
Number of Counseling I nterviews per Student • 
. . . • _29 
32 . . . . 
• • 4i • 35 
7. ~, mber of Counseling Contacts with Membe rs of Experi-
mental Group Cl assifi ed According t o Kind of Problem . 36 
8. Kind of Data Collec ted f rom other Bos ton University 
Personnel and Agencies • • • • • • • • • • • • • • • 38 
9 . Number of Students from each Group Enrolled in the 
Different Schools or Colle ges of Boston University . • 42 
10 .. A Compa.ris on of Ages (in months ) Between t he Experi-
mental Rnd Control G~up Members • • •••• • •• • • 43 
11 . A Comparison of the Experimental and Control Groups 
on Level of 1ental Ability. • • • • • • • • • • • • • 45 
12 . A Comparison of the Experimental and Control Groups 
on Number of Problems Expressed (October 1 9.52 • • • • 4 7 
13 . A Comparison of the Experimental and Control Groups 
on Secondary School Achievement • • • • • • • • • • • 49 
14 . A Comparison of the Experimental and Control Group 
Students on Social Fraternity Membership .. • • • • • • 50 
1.5. A Comparison of the Experimental and Control Group 
}fembers on Possession of Scholarships • • • • • • • • )C 
T.l!BLE Page 
16 . The Financial Outlook of Students Participating 
in the Study • • • • • • • . • • • • • • • • • • • • • • . • 51 
17 . Source of Payment for Education of the Students 
Involved in the Study •••••••••••••••••• 52 
18 . Degree of Definiteness of Educational and/or Voc tional 
Objectives of Students Involved in the Study •••••• 53 
Extent of Part-time \>Tori<: Carried on by Students 
Participating in the Study • • • • • • • • • • • . . •• 51~ 
20. A Comparison of the Members of the Experimental and 
Control Groups as to Size of Home Comnru.ni ty. • • • • • • 54 
21 . A Comparison of the First Semester Honor Point Ratios 
of the Experimental and Control Croups ••••••••• 60 
22 . A Comparison of the Final Honor Point Ratios of the 
Experimental and Control Groups f or the Freshman Year •• 62 
23 . Changes in Honor Point Ratios Be tween First Semester 
and End of Year Shown by the Two Groups ••••••••• 63 
24 . A Comparison of the Experimental and Control Groups 
on Number of Students on Scholastic Probation . • • • • • 6h 
25 . A Comparison Between Experimental and Control Groups 
on tfumber of Problems Checked on Mooney Problem Check 
List (April 19.53) • • • • • • • • • • • • • • • • • • 65 
26. 
27 . 
28 . 
)0 . 
3l. 
Number and Kind of Problems Check<-Jd by Students on 
Problem Check List at Pre- program and Post- program 
Testing. • • • • • • • •• . . . . . . . . . . ••• 66 
NUmber of Rule Infractions and Number of Students Reoort-
ed to Dormitory Officials for Rule Infractions ••• - •• 70 
Kind and Frequency of }1isbehavior Reported to Dormitory 
Officials • • • • • • • • • • • • • • • • • • • • • • • 70 
:Hembership in, and Time Devoted to, Officially Recognized 
Out-of- class Activities ••••••••••• • ••••• 72 
Numbe r of Officially Recognized Out- of-class Activities 
Participated in Per Student ••••••••••••••• 72 
A Comparison of the Degree of Definiteness of Educational 
and/or Vocational Objectives Between the Experimental 
and Control Groups at . the Pre-program ana Post- program 
Interviews . • • • • • • • . . . . . •• • .•.•..• 73 
32 . The Number of Fellow Group Participants Knmm by the 
Members of the Experimental and Control Groups • • • • 74 
33 . The Number of Participants in Each Group Known by 
Members of the Opposite Group. • • • • • • • • • • • • 77 
3h . 
35 . 
)6 . 
37 . 
)8 . 
A Comparison Between the Experimental and Control Groups 
as to the Number of Self- initiated Contacts with the 
Counseling Offices • • ~ • • • • • • • • • • • • • 78 
A Comparison of the Members of the Two Groups in Their 
Knowledge of the Name of Boston University' s President 80 
A Comparison of the . Members of the Two Groups on Their 
Knowledge of the Name of Their School or College Dean. 80 
A Comparison of the Hembers of the Two Groups in Their 
Knowledge of the Name of One of Their Counseling Office 
Counselors . • • • • • . • . . • • • • . . . • • • . • 8J. 
A Comparison of the Member s of the Two Groups on Their 
Knowledge of the Name of Their Adviser • • • • • • • • 51 
CHAPTER I 
I NTROUJ CTION 
Title.-- A Study of the Effectiveness of a Residence Hall 
Guidance Program for College Freshman Men . 
Background and justification.-- Various personnel and guidance 
services came into being on college and university campuses when 
educators began to realize t~at some of the needs of their students 
were not being met by the tradi tiona.l instructional services. If these 
guidance services were to become an integral part of programs of higher 
education, it meant that a philosophy of higher education that embraced 
something more than concern with "intellectual development" would be 
needed. Such a philosophy was forthcoming , and it is probably best 
designated as 11The Student Per5onnel Point of View" ,Y an educational 
1 
philosophy which holds that institutions of learning have responsibility 
for the development of the whole person, for the student's development 
in all areas of living, and not just for his intellectual development. 
Student personnel or guidance services were initiated a5 an 
attempt to help meet the needs that arose i n the students' progress 
toward total development. These services were thought t o be justified 
because they seemed to aid the institutions that held "the student 
1/ American Council on Education, "The Student Personnel Point of View 11 , 
American Council on Education Studies , Series VI, Vol. XIII , No. 13. 
Washington, D.c., September 1949. 
personnel point of view" philosophy to meet their objective of 
devel oping the student as a whole person . 
Life for an individual may be thought of as a process of continuous 
1/ 
adjustment for that individual . Shaffe r'""" has written that the tendency 
for living organisms to vary their activities i n response to changed 
conditions in thei r environment is one of the most basic generalizations 
of the biological sciences . He has called this behavior "the adjustment 
process" . 
"As long as an animal .continues to ad just and to modify 
its responses it continues t o live. If it f ai ls to adjust in 
some degree, its exis t ence is imperiled. imen an animal ceases 
entirely to adjust , it is dead . 11 y 
Shaffer recognized social adjustment as well as physiological 
adjustment when he wrote : 
"A broader meaning of the adjustment process is illustrated 
by the individual 's relationships to his s ocial environment . Not 
only must a pe i~on modify his behavior in response to his inner 
needs and the natural events of his surroundings , but he must 
also adapt to the pe rsons and activities of his fellow men . 112( 
When behavior is modified then, the organism has adjusted to, or 
is in the process of adjusting to, its internal and/or external needs . 
The organism may or may not be aware of the need or needs . G idance 
services exist in order t o help the students make positive adjustments 
to life by helping them to meet their needs . According to Wrenn : 
l/Laurance F . Shaffer, The Psychology of Adjustment , Houghton Mifflin 
Company, Boston, 1936, p . J . 
'3/Ibid. 
2/Ibid . , p.4. 
"The only justification for student personnel services is 
that they can be shown to meet the needs of students on that 
particular campus. These include both the basic psychological 
needs of all young p~ople and the specific needs that are the 
direct results of the college experience."!/ 
Guidance services are provided by most colleges and universities y 
today. In 1938 Lloyd-Jones and Smith under Part II of their book on 
student personnel, list the following chapter headings: 
"Selection and Admissions 
Orientation 
The S oe ial Program 
Counseling 
Discipline 
~ducational and Vocational Guidance 
Financial .lid 
Extracurricula Activities 
Housing 
Health 
Religion 
Placement 
Student Personnel Records 
Office Administration 
Research and Evaluation" y -
In 1948, Hopkins suggested these essentials of a student 
personnel program: 
"A program ot precollege counseling, selection, and 
applioant-centered admissions. 
".ln. organized program for diagnosis and counseling of 
students. This includes both intensive and clinical counseling, 
as well as 1;he normal day-to-day educational and personal 
1/C. Gilbert Wrenn, Student Personnel Work in College, The Ronald Press 
Company, New York, 1951, p. 24. . · 
2!Esther MoD. Uoyd-Jones and Margaret R. Smith, A Student Personnel 
Pro~re.m for _Higher Education, McGraw-Hill Book Company, Inc., New York, 
l93 • . . . 
3JE. H. Hopkins, "The Essentials of a Student Personnel Program", 
Educational and Psychological Measurement, Autumn, 1948, Vol. 8, 
pp • 431-432 • 
3 
counseling provided by the faculty and other perhaps less 
professionally trained counselors. 
"!n effective orientation program, spread throughout the 
entire first year. 
"Remedial assistance in reading, speech, English, and other 
subject-matter areas, for those students who need it. 
"Definite provision for the supervision, coordination, and 
integration of the "co-curricular" program on the campus. 
"A Student Health Service, providing professional services 
in areas of both physical and mental health. 
4 
11An adequate program for the supervision ot living arrangements, 
including the food service program. This program, like the others, 
must be provided in such a manner as to contribute, to the maximum 
extent possible, to the social-educational objectives of the 
institution. 
"A well-organized program for administering financial aids, 
loans, scholarships, student employments, postgraduate placements, 
and job follow-ups. 
"Special facilities for developing and evaluating the 
religious life and interests of students on the campus. 
"An adequate system of permanent cumulative personnel records, 
whioh_inelude pertinent information relative to all aspects of 
student life and student accomplishment • . 
"On most campuses, there is need for a special program of 
orientation and counseling for foreign students. 
"At the present time, and for the next few years, a special 
servioe providing for the coordination of veterana' affairs is an 
essential part ot the total program." y .. 
Wrenn indicates the scope of student personnel services in the 
following list that he adapted from the Table of Contents of his book 
which was published in 1951: 
!(bP. oit., p. 24. 
"Orientation or New Students 
_Counseling Services 
Supervision or Student Activities 
Supervision or Living Arrangements 
Health Service 
Financial Aid and Student Employment 
Job-Placement Service 
Admi•siona Service 
Maintenance of Student Personnel Records 
The Regulation of Student Conduct" 
A reading of the above lists of services that are included in 
student personnel or guidance programs in colleges and universities 
indicates a close agreement by these leaders in the field of college 
student personnel work. IJ.oyd-Jones, Hopkins and Wrenn have served as 
presidents of the .American College Personnel Association, a professional 
organization of persona working in the college student personnel area. 
Attention is directed to the fact that all three of the above lists 
include housing, orientation and counseling. Colleges and universities 
across the country are recognizing that a residence hall oan be organized 
as a student personnel service in itself and, also, that it is an ideal 
situation in which to offer other guidance services. Pennsylvania State 
College, Miami UniTersity (Ohio), Kansas State University, and The State 
College of Washington are a few institutions, from coast to coast, that 
have included residenoe hall guidance programs in their soheme of 
personnel services. 
But are residence hall guidance programs really justified? Do such 
programs conducted in residence halls contribute to the better adjustment 
or the residents? A residence hall seems like an ideal place to have 
certain aspects of guidance because students spend so much time in the 
5 
place in which they live o Woolf' and Woolf report: 
"The average college student spends perhaps sixteen to 
twenty hours weekly in classroom or laboratory o A. large 
percentage of the rest of' his waking hours is spent in the 
place in which he lives o "!/ y .. 
Wrenn estimates that students spend about four fifths of their 
tins outside of the classroom and at least one third of their time in 
their place of residence. Here then is a situation, which on the basis 
of having students available, is excellent for programs designed to aid 
in the adjustment end development of students. 
Programs ot orientation are designed to help the students in their 
adjustment to college life. They are aimed at assisting the students in 
becoming acquainted with their new environment. The freshman year in 
oollege is considered to be the "transition year", the year during which 
the greatest number of adjustment problems are manifest. This is why 
many colleges and universities conduot orientation programs for freshmen 
throughout their first semester of attendance. Because the students are 
in their place of residence so much of the time, many of these programs 
are carried out within the dormitory. 
"The orientation program for new students in a residence 
hall thus becomes more than a period in which the layout of the 
campus, the floor plan of the residence, and its rules and 
regulations are taught. It becomes the beginning of' a period 
of sympathetio and intelligent observation of individual students, 
in order that all possible help may be extended to them as soon 
as problems are felt or their presence demonstrated."~ 
!fii&urioe D. Woolf and Jeanne A. Woolf', The Student Perso~l Program, 
MCGraw-Hill Book Company, Inc •• N9w York, 1953, p. 124. 
!(ap. cit •• ppo, 293-294. 
~American Council on Education, "Housing of' Students", American Council 
on Education Studies, Series VI, Vol. XIV, No. 14, Washington, Do C., 
July, 1950. 
Not only the adjustment to the new situation requires assistance, 
but also students may have personal or individual problems which cannot 
be solved in the group situation but help can be gained with the aid of 
a counselor. Or, the personal problem may arise in the group itself, 
and must be considered on an individual basi s. An advantage of having 
a counselor available in the residence hall is that assistance can be 
given on the spot to those students with individual problems. According 
to Felsted: 
"Counseling within the dormitory goes on over a twenty-four 
hour period and is timed to the circumstances and readiness of 
the person. In the smoker, the recreation room, the dining 
room, the entrance way at closing hour, come the expressions 
and behavior which readily lead to adjustment counseling it a 
counselor is available ."y 
It may not be easy for the freshman student to take the initiative 
in seeking the counsel of campus specialists and agencies. The thought 
of seeing certain persons in their offices, making appointments, and 
giving reasons for requesting appointments to secretaries, may be 
prohibitive for some students. With a residence hall counselor 
available, a counselor whom the students have had opportunity to know 
by virtue of living in the same place with him, it may be comparatively 
easy for the students to "drop in" casually and discuss their problems. 
Students are kept busy during the college day. They are carried 
along in a series of classroom, laboratory, and out-of-class activities 
that may give them little time in which to consider personal problems. 
i/il8ona W. Felsted, "Dormitory Counseling and Social Adjustment", 
Jrauoational Researoh .Bulletin, The Ohio State University, Columbus, Ohio, 
Vol. XXVIII, No. 2, February 16, 1949, P• 46. 
7 
However, at the close of day, while in their plaoe of residence, they 
have time to "take stock" of themselves. It seems that this is the time 
when they are ready to seek counsel and will do so if a counselor is 
available. 
Summ&!Y·-- In summary, there is believed to be justification for 
guidance or student personnel services on those campuses that include 
"the student personnel point of view" as at least a part of their 
educational philosophy. This philosophy holds that institutions of 
learning have a responsibility toward the development of its students 
as total personalities. It is claimed that personnel services are 
justified in that they help to meet the needs of students in their 
adjustment and development as total persons. By adjustment is meant 
modification of behavior to meet the changing environment. Leaders in 
the field of guidance and personnel essentially agree that guidance 
involves helping or assisting individuals to make better adjustments 
by helping them to meet their needs and aiding them in solving their 
problems. Leaders in the field also agree on the lists of personnel 
services that should be included in guidance and personnel programs. 
These services include orientation, counseling, and housing. 
The first year of attendance is a period that poses a great many 
adjustment problems for most college and university students. It is 
believed that because students spend a great deal of time in their place 
of residence that the residence hall is well suited as a place in which 
to carry on programs of orientation and counseling to facilitate the 
adjustment of freshmen. 
B 
9 
But do suoh programs facilitate the adjustment of freshmen? Is 
there any indication that the results of such programs justify the cost 
in terms of time, money, and effort put into them? This is an evaluation 
of such a program--a guidance program for freshman men carried out in a 
residence hall. By "residence hall" is meant a university-operated and 
supervised building which is used primarily for the purpose of housing 
students while attending a college or university. Specifically, the 
residence hall in which the study was carried out is MYles Standish Hall, 
a Boston University dormitory for male students. 
By the term "guidance program" is meant individual counseling of 
freshmen by the writer and by a resident-counselor, and a series of group 
guidance meetings designed to aid the freshmen in their orientation and 
adjustment to dormitory and university life. 
By •effectiveness" is meant the extent to which the freshmen's 
adjustment is facilitated by the guidance program. Objectives of the 
program and a list of criteria against which the students are compared 
are presented in a subsequent chapter. 
CHAPTER II 
A REVIEW OF THE LITERfi.TURE 
Purpose . - - In reviewing the literature the writer' s purpose is 
threefold: 1) to discover the results of other investigations into the 
area of residence hall guidance programs , 2) to ascertain what the 
professional literature contains concerning the procedures used in 
guidance program evaluation, and 3) to check the methodology of the study. 
Froehlich reported in early 1949, 
"Evaluation is a prerequisite to progress . Guidance programs 
have had the benefit of relatively few evaluative studies to 
point out strengths and weaknesses . It is probable that the 
results of fewer than 200 studies a re available, of which a 
large number are concerned with only a single aspect of the 
total guidance program . A review of the literature leads 
to the conclusion that in the pas t we have had to depend 
on studies of specific techni ques for inference as to the 11 benefits and limitations of a total program of guidance . " :::1 
As indicated in the above quotation, a large number of the evalua-
tion studies of guidance consider only a part of a total guidance program. 
Also, a great many of these studies are concerned with guidance programs 
at the elementary and secondary school level s. 
Williams ~ gathered information on guidance programs for fres~~en 
from 107 colleges and uni versities a£filiated with the Southern 
1/Clifford P . Froehlich , Eval uating Guidance Procedures , A Review of 
the Literature , }usc . Bull etin No . 3310, January 1949, Federal Security 
Agency, Office of Education, Washington, D.c ., p . 1. 
2j Robert L. Williams , "Present Practices in Offering Guidance to Freshmen 
in 107 American Colleges and Universities" , Peabody Journal of Education, 
Vol . XIII , May 1936, PP • 289- 96 . 
Association of Colleges and Secondary Schools and The American Association 
of University Women . These institutions ranged in size from 100 to 
2,187 stu.dents . One of the conclusions drawn from this study was that 
freshman week can no longer be considered an adequate means for inducting 
the freshman student to college life. 
Guthrie and O' Neill Y reported a study conducted at the Pennsyl-
vania State College in 1950-51. One hundred and twenty three freshmen 
were selected and equated on first semester achievement and college 
aptitude test scores. Three dormitory groups of 41 students each were 
involved . The firs t group received a rninimum of 15 minutes of individual 
counseling at least once per week for a period of 10 weeks. The authors 
state that, except for tutoring , the counselor used every technique 
at his command in order to get the student to improve his performance . 
The second group of 41 students received the same amount of counseling 
in terms of time, but the counselor tried to stay away from the topic 
of academic affairs . The third group received no attention, but the 
counselor was available if the student sought him. The results of this 
study show that, although all groups i mproved in the second semester 
achievement over the first semester, there were no significant differ-
ences among the final grades of the three groups . It was concluded that 
the counseling had no effect on academic achievement, and the authors 
felt the study demonstrated that a desire for help 8nd a decision to 
seek help is essential before c~1nseling of this kind can be effective. 
!/George M. Guthrie and Harry W. O' Neill, "Effects of Dormitory Counseling 
on Academic Achievement11 , The Personnel and Guidance Journal , Vol. XXXI , 
No . 5, February 1953, PP• 307-309 . 
The following objectives of guidance should be sought for the 
individual college student according to Thompson: 1/ 
"Mental and physical health 
Educational adjustment and academic success 
Personality development and social adaptation 
Competent vocational direction and placement 
Ethically sound standards of conduct" 
Thompson 5/ writes that the housing guidance program offers one 
eff ective means of implementing the above objects. He writes that the 
objective of mental and physical health can be implemented in the resi-
dence hall by the instruction of all students in good health habits 
and preventive medicine, by detection of physical and mental illness, 
and by providing surroundings conducive to good health. 
The development of an effective orientation progr~~, according to 
Thompson, will help in the attainment of educational adjustment and 
academic success. The reaching of this goal of educational adjustment 
and academic success can be aided, also, by encouraging the student 
to consider his problems and to seek aid from other guidance agencies 
in securing a solution to them. 
Thompson suggests that progress toward the objective of personality 
development and social adaptation can be made by the development of 
social skills and routines in the residence which enable the students 
to participate effectively in group activity, and by providing for 
favorable social interrelations for each student with other members of 
his group . 
!/Samuel Earl Thompson, The Place of Housing in the Student Personnel 
Program for Institutions of Higher Learning, Unpublished Doctoral Thesis, 
The University of Illinois, Urbana, Illinois, 1948, p. 9. 
_g/Ibid. P• 37. 
Students can be helped by the housing program to develop ethically 
sound standards of conduct, according to Thompson, because in the 
residence hall situation they must discover an underlying purpose to 
which daily decisions will conform and must learn to make consistent 
evaluations of proposed conduct on the basis of recognized standards. 
In 1947 Sifferd !/ sent out questionnaires to American colleges 
and universities in which he asked whether or not they had any means 
of evaluating their residence hall counseling programs. Out of 74 
schools answering this ~testion, 46 had no means of evaluation; 28 did 
have. Among the techniques used by schools making such evaluations 
were the holding of periodic meetings with the counselors, the use of 
questionnaires, the observation of residents in social activities, 
and by noting general campus reaction. 
Sifferd ~ reports an evaluation of resi dence hall counseling 
and of residence hall counselors at the University of Illinois . This 
was a questionnaire study by which there was a attempt to get at the extent 
of the residents ' use of the counseling program, the residents' satis-
faction with service received , and a rating by the residents of the 
counselors on understanding , cooperation, friendliness , enthusiasm, 
and promptness. 
Approximately 2,000 residents of the universities "emergency" 
housing units received questionnaires . Of 468 respondents, up to 33% 
used the services of the residence hall counseling program. Eighty 
eight per cent were either "satisfied" or "very much satisfied" with 
1/Calvin s . Siffeid, "Evaluating A Residence Hall Counseling Program" , 
School and Society, Vol . 69, No . 1801, June 25, 1949, PP • 452-454. 
~~e service received. Of the five traits on which the residence hall 
counselors were rated, satisfaction with thei r counselors was expressed 
by 81% on promptness, 85% on enthusiasm, 87% on understanding, 94% 
on cooperation and 95% on friendliness. 
Part of the above mentioned study by Sifferd is based on a more 
comprehensive, ~npublished study Y by the same author . Five hundred 
colleges and universities in the 48 states were sent questionnaires 
dealing with residence hall counseling programs. One hundred twenty 
five colleges and universities in 36 states returned the questionnaires . 
An additional 90 institutions sent letters explaining their programs. 
This made a total of 215 colleges and universities, representing 40 
states , heard from in all. The size of the institutions ranged from 
300 to 28 1 100 students. The average enrollment was 3,472. 
The following quotation is taken directly from this mimeographed 
report : 
"19. Do you have any means of evaluating your R.esidence Hall 
Counseling Program? "Yes" 28 "No" 46 Total 74 
Objectively 5 Subjectively ~ 
Describe briefiY. 
Six schools report that they attempt to evalu'ate t heir 
own counseling ,program through periodic meetings with the counselors. 
Another school :tries to judge the efficiency of the program by 
observing the ~sidents in the areas of social activity. Others 
j udge the program through the eyes of the student body - some by 
questionnaires on the program filled out by the students, and 
others by general campus reaction. 
Particular comments include: 
m,Ne are constantly worl<:ing on this. Last year we had a 
reading course on counseling and had three speakers with 
us through the year." 
!/Calvin s . Siffercl, Summary of Residence Hall Counselin Pro rams in 
~15 American Colleges an Univers~ties, Mimeographed Pamphlet , February 8, 
1948, P• 37 . 
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"Interchange of information through the clinic technique ." 
"Advisers 1 reports . .. 
"By amount of trouble saved the Deans 1 Offices and by 
the number of freshmen we help in their adjustment to 
college ." 
"Quarterly anecdotal reports •" 
"Quality of summaries and reports; interviews; partici-
pation in group discussions; use of counselors' 
librarJ•" 
"Change for the better manifested by students such as 
better adjustment in pe1~onality; better grades ; 
happier; better participat ion in group activities, etc." 
"This is the most diffi cul t part of a Residence Hal l 
Counseling Program. The ve~ t one of the group as 
it relates to study habits, conduct, social affairs, 
etc ., is pre~umed to r eflect the effectiveness of 
the counseling program." 
110nly as the life in the world tests it." 
"The number of extreme cases of maladjustment . Com-
parison of grades and activities with other years; 
degree of participation L~ Residence Hall activities; 
strength of the student government ." 
"The better the counseling, the fewer the prob],ems 
needing attention of the Personnel Office •" Y 
In the summary of this mimeographed report the author attempts to 
describe the ave r~ge residence hall counseling situation based on 
a study of the results of his questionnaire. A hypothetical situation 
which is supposed to typify the average conditions found in residence 
hall counsel ng is set up . In summarizing t he status of evaluation in 
t he residence hall counseling programs, the following accounts of 
11 ave rage 11 is presented: 
At another meeting of the faculty commit tee, the Dean 
was asked what methods the University had of evaluat i ng the 
counseling program. 11 The:re are t hose intangibles again 
which we spoke of the other day, " he grinned . Then he 
greu serious . "You have put your f inger on one of our 
greatest weaknesses. We haven't yet been able to either 
find or devise a yardstick for measuring the worth of our 
program . By observing our residents in the various areas 
of student life, we are able to judge, superficially at 
least, the effect i veness of the program. When trdngs 
yrhict ., P • 21 . 
run smoothly in ·the halls , we feel it is usually due to 
the counselors being n thei r t oes . Too, my office has many 
personal cont,acts with individual students and a good many 
of them fro m time to time discuss both the counselors and 
the program . Couns elors meetings, in which the counselors 
discuss t heir work , give an insight into their counseli. g 
activities and t heir attitudes toward the pro g~am i n which 
they are -vrorkine . The Head Res idents living in the halls 
with both counselor s and student residents , also kno r 
pretty well wha· each counselor is doing an hoH effective 
is his worl<: . Occasionally, I am also asked, "the Dean 
continued, " whether the counselors are of service to the 
extent we hoped they would be when the program was inaugur-
ated . I say, yes , they are . Hm·rever, sometimes , we have 
an individual counselor who is no t as strong as we li · • 
Too , there is always room for improvement in any such 
program and we have not yet arrived in Utopia . Sti ll , 
the program is well re ceived by the student,s and vre would not 
like to try to get long wi t hout it •11 y 
Bookman Y made a study of freshman orientation in college based 
on a questionnaire survey. She received replies from 188 of the 220 
institutions which were contacted . Sixty one coll eges reported that 
they gave an orientation course of the "adjustment to coll eg 11 type . 
Strang l/ reco~~ends that there be a continuity of .orientation 
infonnation and counsel ing t hroughout the freshman ye r . She vTri t es 
that freshmen cannot be expected to get much personal value from t he 
usual lectures on health , study habits, and orientation infonnat ion 
until they have had some experience with college . As a more ef ecti ve 
approach , she suggests the s etting up of a personal information se rvice 
in response to felt needs , or the holding of small discussion groups . 
y~., p . 37 . 
2/Gladys Bookman , "Freshman Orientation Techniques in Colleges and 
Universities" , Occupations , Vol . XXVII, December 1948, pp . 163- 68 . 
3/Ruth Strang in c. Gilbert Wrenn, Student Personnel Work in College, 
~e Ronald Press Company, New York , 1951, p . 281 . 
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Nelson Y attempted to measure the effectiveness of freshman 
orientation at 14 colleges by using an orientation test of attitudes 
and knowledge . He found with few exceptions that students in colleges 
~dth well-organized orientation courses made higher scores on his test 
than did students in colleges without orientation courses . 
A matched group method was used by Toven ~ in appraising the 
effectiveness of counseling . He chose 183 freshmen in order of regis-
tration and matched them with a control group on the basis of several 
variables including scholastic aptitude , sex, age, race, religion, and 
l-7 
curriculum. During the freshman year, these students in the experimental 
group were required to have a minimum of six internews with their 
counselors, four interviews during the sophomore year, and at least two 
during each of the junior and senior years. Of the counseled group , 
101 were graduated while 68 of the non-counseled group were graduated . 
It is apparent to one ;rho is surveying the literature dealing with 
college and university personnel services that only a relatively small 
numbe r of the research studies may be classified as evaluati on . 
Froelich 1/ suggests that the greates t sinele difficulty of evaluation 
has been the lack of suitable criteria . 
Wrenn emphasizes the problem of criteria, also . He states 
ncrl teria to be used in the evaluation of counseling or of any personnel 
1/Erland l'1elson, "1'1easuring the Freshman Orientation Course", School 
and Society, Vol . 54, Janual7 31, 1942, pp . 138-139 . 
2/ J . R. Toven, "Appraising a College Counseling Program" , Occupations, 
Vol. XXIII, May 1945, PP • 459-466 . 
1(0p. cit., p . 16. 
f unction must (1) bear a significant relation to the ultimate objective 
of the function being evaluated , and (2) be valid and stable in their 
performance as criteria . " Y He then writes that the objectives of 
education or of educational functions are so abstract or complex t hat 
they defy direct use as a c riterion for specific measurement . \-J'renn 
prefers to consider such things as social adjustment and appropriate 
vocationa.l goals as object i ves instead of as criteria. In addition, 
1'1Trenn continues , specific criteria that are related to the objectives 
and that are directly measurable and quantifiable are needed . Y 
1r1renn lists the follmnng precautions to be taken in student 
personnel research and evaluation: 
tB 
"1. Use a sample that will j 1stify making a statistical 
inference relating to the total population bein studied . 
2 . Define and use criteria that are measurable and that are 
known to r epresent the basic behavior concepts (the 
objectives of the function studied) . 
3. Use a composite criterion rather than a partial re-
presentation of the behavior objective. 
4. By use of appropriate method, insure a control of factors 
other than the one being evaluated . 
5. Measure change over a significant period of time so that 
unstable or accidental change is eliminated . 
6 . In drawing inferences from data, name the other factors 
that may be operating , and recognize the li~~tations of 
sampling or method that exist in every study . 11 2./ 
yc. Gilbert Wrenn , Student Personnel 'Work in College , The Ronald 
Press Company, New York , 1951, P • 481. 
_gjibid . pp . 481-482 . 
J/Ibid . pp . 507-508. 
CRA.PTER III 
PROCEDURES 'IEED IN THE STUDY 
j8thod.-- The method used in thi~ study of the effectiveness of a 
residence hall guidance program tor freshman men is the between-group 
9 
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method. Froehlich has called this "the what's the difference? technique." 
It invol vee two groups, experimental and control, the experimental group 
being exposed to a guidance program while the control group is not. The 
method is concerned with the discovery of the differences between the two 
groups. 
Permission granted.-- The investigator obtained permission from 
Boston University's Acting Dean of Men and from the Manager of Myles 
Standish Hall to conduct the study within Myles Standish Hall. Permission 
was received to approach the students who roomed on two of the freshman 
floors, and to present to them the plan of the program. It was lett up 
to the investigator to get the students to participate in the program. 
A vacant single room on the third floor was reserved for a resident 
counselor's use. 
The writer agreed to certain stipulations. These were: 
1. There would be no interference with the management 
or the residence, with the supervision of the students 
or with the existing program of activities. 
gclifford P. Froehlich, Evaluating Guidance Procedures, .A Review of the 
Literature, Kisc. Bulletin No. 3310, Federal Security .Agency, Office of 
Education, Washington, D. C., January, 1949, p. 13. 
2. The namss or the students would not appear in the 
study. 
3. The total guidance program carried out with the 
experimental group and the testing and interviewing 
or the members or the control group would be on a 
voluntary basis. 
The setting.-- Myles Standish Hall is a large men's residence unit 
of Boston University which housed about 660 studente during the 1952-53 
aoademio year. The hall is several blocks distant from the classroom 
buildings and has an urban setting with busy streets surrounding it. 
The student rooms begin on the second floor. During the year there 
were approximately 330 freshmen who were housed on the second, third, 
fourth, firth, and on part of the sixth floor. Upperclassmen and graduate 
students were housed on the remaining , part of the sixth floor and on the 
floors above. The only upperclassmen on the otherwise all-freshman 
floors were the student assistants, called proctors. There were two 
proctors assigned to each floor. 
The third and fourth floors were selected for the experiment. A 
counselor and the members or the experimental group roomed on the third 
floor; the control group members roomed on the fourth floor. Freshman 
room assignments at Myles Standish Hall were made in the order that 
applications for room. were received. The second floor was filled first, 
then the third floor, fourth floor, etc., in that order. Therefore, 
those students participating in the study were neither among the first 
to apply nor were they among the last. 
There were approximately ninety freshmen and two proctors living on 
eaoh of the third and fourth floors. The proctors were responsible to 
0 
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the residence hall manager, and their duty primarily was to see that their 
respective floors functioned without trouble . The proctors endeavored 
to know the freshmen in their sections, to be friendly, and to be 
available to the freshmen to answer questi ons and give what assistance 
- they coul d . The proctors t..re re charged wi th rule enforcement as well . 
It was their duty to report orally or in writing to the donni tory 
officials 1-1henever there were repeated violations of regulations . They 
did this onl y when warnings to the student or students involved had 
failed . The proctors were not trained in guidance and personnel work . 
However, they did receive a certain amount of in-service training from 
several university officials during their tenure as proctors . 
The study called fo r (1) the appointment of a counselor to the 
experimental group who, by living on the same floor as the group members, 
would be available to the students ; (2) a check to discover the degree 
of similarity between the two groups on as ma.ny variables as practicable ; 
(3) the carrying out of a series of meetings with the experimental group 
aimed at aiding the members in their adjustment to college life ; (4) a 
re-check of both groups to ascertain changes within groups and differences 
between them, and (5) examining objective data on members of both groups 
that other university agencies had collected, and noting differences 
between groups therein. 
The cotmselors .-- A single room was provided for the counselor in 
a central location on the third (experimental) floor . The counselor, 
enrolled in the School of Education, was a candidate for the master ' s 
degree in guidance and personnel . He was chosen more for his personality 
than for his training and experience in counseling. His role as counselor 
required that he be on duty five nights per week in his room. This meant 
that he was available at any hour during the night of those five nights. 
The writer did not live in the residence hall but was available to 
the students of the experimental group for counseling two afternoons per 
week. He used the resident counselor's room for this purpose. 
The experimental group was offered a guidance program at its place 
of residence; the control group was not. There were two aspects to the 
guidance program which was available to the experimental group members : 
(1) group orientation and discussion meetings, and (2) individual coun-
seling. Both of these aspects were designed to facilitate the freshmen's 
adjustment to college. 
Objectives of guidance program.-- With the freshmen's good adjustment 
to college as the over-all objective of the residence hall guidance program, 
it was necessary to consider some of the things that might contribute to 
this good adjustment, or to list some of the traits or outcomes of behavior 
that one might use in describing a freshman who had made a good adjustment 
to college. J.t the same time the items on this list had to be practicable 
in that, as objectives, they oould be attainable and measurable. 
The list of objectives or goals of the guidance program were as 
follows: 
1. Satisfactory scholastic achievement. 
2. A clarification of educational and vocational goals. 
3. Knowledge and use of university personnel services. 
4. Participation in out-of-class activities. 
2.3 
5. A deorease in number of personal problems. 
6. Responsible community (dormitory) living. 
The program of individual counseling and group guidanoe was built 
and carried out with the above six objectives in mind. The investigator 
felt that the presence of a mature person as a counselor, who would be 
available at the time an individual freshman reached the point of 
readiness to talk about his problems, oould assist the student in 
alleviating or solving those problems. It was thought that the group 
meetings could support and supplement the individual counseling. Hoppock 
has written that the best guidance program makes wise use of both group 
guidance and individual counseling. The reasons for the group guidance 
meetings were several in number. First it was hoped that the meetings 
would give the participants opportunity to know one another and thereby 
help to meet at least in part the need for status or belonging. The 
group meetings were planned to serve as a means of imparting general 
information and to promote discussion of problems whioh may be of common 
interest to the majority of the group members. 
It was thought that with the discovery on the part of the freshmen 
that they had many common concerns, that some group therapy could result 
from their talking these problems through together in give-and-take 
discussions. The group sessions were meant to provide a situation in 
which the writer and resident counselor could come to know the freshmen 
!/Robert Hoppock, Group Guidance Principles Techniques and Evaluation, 
MCGraw-Hill Book Company, Inc., New York, 1949, p. 4. 
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better and vice versa--a situation that would facilitate rapport between 
counselor and students. Many problems of adjustment can be anticipated 
and attacked in advance through group guidance. If a counselor waits 
until a student comes to him with a problem, it may be after the damage 
has been done and call for remedial work. Sometimes this can be prevented 
by advance measures in a group guidance situation. Group guidance sessions 
tend to take the spotlight away from the individual in that usually the 
point of discussion is not centered on any one person. After considering 
particular personal problems on an impersonal basis in the group situation, 
the individual may attain the point-of-readiness to talk privately about 
his problems with the counselor. ,This readiness may come about by the 
discovery of how others have solved their problems ancl by the development 
of an interest in solving his own. If there is good rapport between the 
leader and the individuals of the group in that there is mutual respect 
and understanding between them, the group members are apt to accept the 
invitation to seek assistance and counsel on an individual, personal basis. 
The following table is drawn up to show how it was hoped progress 
would be made toward reaching the several objectives: 
Table 1. Ways and Means of Attaining the Objectives 
Objective 
_(_1) 
1. Satistaotory scho-
last~o achievement 
By 
Group_lleetings 
{2) 
Topic on effective 
study methods 
(oonoluded on next page) 
By 
Individu~l Counseling 
(3) . 
.. 
Individual help with 
study methods and 
techniques 
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Table 1. (concluded) 
Objective By By Group_ :Meetings Individual Counseling 
{1) (2) {3) 
2. Clarification ot Topics on university Thinking through edu-
educational and l:cey persons and oational and vocational 
vocational goals personnel services goals with counselor 
3. Knowledge and use Topic on university Assistance to 
ot university personnel and individuals seeking 
services services specific information 
4. Participation in Topics on student Individual help in 
out -of-class activities and social planning out-of-class 
activities and recreational program 
opportuni tie 1 
5. Decrease in JJ.l topics Individual help on 
personal problems problems. Referrals 
to other ag~ncies 
6. Responsible oommu- Topic on citizenship Follow-up with indi-
nity (dormitory) and rules interpre- viduals or citizenship 
living tat ion and rules interpretation 
Socialization from Counseling in regard to 
the group meetings problems dealing with 
in themselves personality and human 
relations 
Criteria.-- In order to evaluate the effectiveness of the program, 
a list of criteria was needed against which to compare the experimental 
and control groups. The criteria must relate to the objectives of the 
guidance program and be measurable. There follows a table of the 
objectives of the program, the criteria against which the experimental 
and control groups eventually were compared, and the source of the 
measurable data used. 
Table 2 . Cri terla and Source of Data of Cri. teria fo r Measuring Attainment 
of Objectives 
Table 2 
Objective Criteria Source of Data 
llJ (2) (3) 
1. Satisfactory scho- Honor point ratios Grades from records 
lastic achievement ot registrars 
,. 
2. Clarification of Degree of definite- Self-report by means 
educational and ness of educational of an interview 
vocational goals and vocational goals 
3. Knowledge of Number of self- Self-report by means 
university personnel initiated visits to of an interview 
and services and adviser and guidance 
use of services offices. Extent to Check with guidance 
which students know offices on number of 
what the student visits made by student s 
personnel services 
are; who their 
advisers and guidance 
officers are 
4. Participation in Number of activities Self-report by means 
out-of-class and time devoted to of an interview and 
activities . activities check with organiza-
tion presidents 
5. Decrease in number Number of problems Results of Mooney 
of personal problems chScked on problem Problem Check List 
oheok list in the before and 
after testing 
6. Responsible oommu- Number and kinds of Disciplinary records 
nity (dormitory) rules infraction . of Myles Standish Hall 
living (including Number of other Self-report by means 
socialization within students with whom or interview 
dormitory) acquainted 
Initiating the progr~.-- Late in September 1952, near the beginning 
of the fall semester, the proctors of the third floor called a meeting 
of the residents of the floor in order to discuss dormitory affairs. 
The writer took this opportunity to explain the guidance program to the 
freshmen. They were told that a program of guidance had been worked out 
for them whioh was to be carried out right on the third floor of Myles 
Standish Hall. The resident counselor was introduced, end the students 
were told his room number and that they were to feel free to "drop in" 
and see him at any time whether or not they had a problem to discuss. 
It was explained that there would be a series of discussion meetings 
aimed at helping them in making a good adjustment to dormitory lite 
and to Boston University. Emphasis was placed on the tact that the 
program was a voluntary one. The students were told frankly, but 
without elaboration, that the program was an experiment, the results 
of Which it was hoped would indicate whether or not a residence hall 
guidance program was worthwhile. The investigator then pointed out 
that in order to measure the results he would appreciate the students• 
cooperation in their taking a few tests and in being interviewed. The 
freshmen were guaranteed anonymity. 
The students expressed approval of the plan. The few students who 
were absent from the meeting were contacted individually in their rooms. 
The fourth floor residents, the control group members, were contacted 
in their rooms during the first week of October 1952. The investigator 
explained to them that he was a graduate student who needed, as part of 
the fulfillment of his program of studies, to interview and test a group 
of freshmen students. Their cooperation was asked and received. Again, 
frankness without elaboration characterized the request. Anonymity was 
guaranteed the control group, also. 
The pre-program interview.-- Immediately after these preliminaries 
were accomplished, the program itself was initiated. The resident 
counselor and the writer began to interview all members of both groups. 
They were information-gathering interviews. Using the same interview 
check list for all students of both groups, they were asked the following 
questions: 
1. In which school or college of Boston University 
are you enrolled?------ --------
2 o What is your hometown? 
----------------------
3. What is your birthdate? ----------
4o lore you a veteran?---------------
-5. Do you have any brothers or sisters attending 
Boston University? 
---------------------
6 o Are there any relatives of yours or close family 
friends on Boston University's staff? 
-----
7. What is your financial outlook? In other words, 
oan you see the way clear to pay for your college 
education? Looking at it this way, would you say 
that your £inancial outlook was 
good? __ _ fair? poor? 
8. Who is going to pay for your college education? 
Parents Self 
Parents 8.Dd Self V .A. ----
other -------
9. What is your educational and vocational objective? 
Is it definite? Indefinite? 
None? ---
l Oo In general, what is the condition of your health? 
Good Fair Poor 
--- --- --
The answers to these questions will be discussed, and their 
reliability considered, in a subsequent chapter devoted to a description 
of the two groups. 
Sub-group organization.-- The experimental group was organized into 
four sub-groups for the discussion sessions. The four groups and their 
meeting times are given below: 
Table 3. Sub-Group Organization 
Group Number Day and Time of Meeting 
(1) l2J 
Group I Tuesday 8:00-9:00 P.M. 
Group II Tuesday 9:00-10:00 P.M. 
Group III Thursday 8:00-9:00 P.M. 
Group IV Thursday 9:00-10:00 P.M. 
The same topic was discussed at all four meetings eaoh week. The 
discussion maetings were held throughout the fall semester.· 
The following topics were discussed at the meetings: 
Table 4. Time Schedule and Content of Experimental Group Guidance 
Veetings 
Topic No. Date 
ur t2J 
1 Tuesday, September 30 
Thursday, October 2 
Topic Title and Meeting Content 
(3) 
Description of the Program. The 
purpose of the residence hall , 
(Continued on next page) 
Table 4. (continued) 
Topic No. 
llJ 
2 
3 
4 
5 
Date 
(2) 
Tuesday, October 7 
Thursday, October 9 
Tuesday, October 14 
Thursday, October 16 
Tueaday, October 21 
Thursday, October 23 
Tuesday, October 28 
. Thursday, October 30 
Topic Title and »eating Content 
_{3) 
guidance program was explained. 
It was a "get acquainted" meeting. 
The Otis Self-Administering Test 
of Mental Ability and the Mooney 
Problem Check List were adminis-
tered. 
Boston University Services and 
Key Personnel. The roles of deane, 
faculty, advisers, and guidance 
officers were explained. The 
student personnel services . includ-
ing counseling center, health . 
service, chaplain•s office, student 
activities office, placement and 
part-time employment offices, 
veterans office and remedial 
clinics, were described and the 
students urged to become acquainted 
with and mak8 use of them. It was 
a 11where to go for information and 
assistance" meeting. 
30 
Responsibl• . Community Living. 
There was a -d::iscussion · of' individual 
responsibility in group living. The 
rules of' the hall were interprete~; 
tips were given on how to be a good 
roommate and a responsible dormitory 
citizen. 
Out-of-Class Activities. The pur-
poses of out-of-class activities 
were considered, information about 
the available activities and organ-
izations was given, and methods of 
joining were discussed. 
Effective Study Methods. Ef'f'ectiTe 
study habits and techniques were 
presented and discussed. 
(concluded on next page) 
Table 4. (concluded) 
Topic No. Date 
{1) {2) 
6 Tuesday, llovember 4 
Thursday, November 6 
7 Tuesday, November 18 
Thursday, November 20 
8 Tuesday, December 2 
Thursday, December 4 
9 Tuesday, January 6 
Thursday, January 8 
10 Tuesday, January 13 
~hursday, .January 15 
Topic Title and Meeting Content 
{3) 
Social and Recreational Cppor-
tuni ties. Dating procedures were 
discussed and places to go and 
what to do were considered. 
An "Open" Meeting. There was no 
definite ~topic sched~led, but 
there was a discussion or student-
raised problema. 
Social and Recreational Oppor-
tunities. By request or the 
students at . meeting number seven, 
there was a re-consideration or 
this topic. 
Ef:f'ecti ve Study 14ethods. By 
request of the students at meeting 
number seven, there was a re-
consideration of this topic. 
An Evaluation Meeting. Oppor-
tunity was given for the students 
to discuss the benefits and short-
comings or the previous meetings. 
As has been noted, the group sessions were held throughout the 
first semester of the 1952-53 academic year. The procedure followed 
during the group meetings was the same for all meetings. The writer 
served as group leader. He took from fifteen to twenty minutes to 
introduce each topic, and the remainder of the hour was devoted to a 
group-centered discussion with the leader serving as a resource person 
and guide. The leader interfered only to bring the group back to the 
3:1 
main topic when the discussion had taken e. tangent or to give information 
. -
when he thought it was needed or when he was asked. He gave his personal 
opinions only when under considerable pressure to do so. Several times, 
during each of the first few meetings, it was necessary for the leader 
to stimulate discussion with leading questions. However, after the 
third meeting, there rarely was need for the leader to do this. 
There .were 81 freshmen in the experimental group. Sub-group I had 
23 members; group II, 22 members; group III. 18 members ·; group IV~ .18 
members. 
Table 5 summarizes the group meeting attendance. 
Table 5. Group :tleet:i.ng Attendance 
:Meeting Group I Group II Group Ill Group IV Total 23 llem~rs 22 Members 18 Members 18 »ambers 81 . :Members 
(1) .(2) {3) .(4) (5) (6) 
1. Description 19 (83%) 21 (95%) 18 . <leo%) 16 ' (89%) 74 (~n%) 
Qf Program 
2. B. u. Per- 12 (52%) 19 (86%) 16 (89%) 15 (83%) 62 (76%) 
sonnel and 
Services 
3 • c omxnuni ty 8 (36%) 9 (41%) 11 (61%) 12 (6'7%) 40 (49%) 
Living 
4. Out-of-class 9 (39%) 7 (32%) 10 (56%) 13 (72%) 39 (48%) 
Activities 
5. Ef'f'ecti ve 15 (65%) 12 (54%) 8 (44%) 9 (50%) 44 (54%) 
Study 
6. Social and 17 (74%) 14 (64%) 12 ( 6'1%) 15 (83%) 58 (72%) 
Recreational 
7. Open :Meeting 6 (26%) 10 (46"/o) 12 (6'7%) 7 (39%) 35 (~) 
(concluded on next page) 
1 
Table 5. {concluded) 
Meeting Group I Group II Group III Group IV Total 23 :Mem~rs 22 Members 18 Member$ 18 :rtembers 81 . :Members 
UJ ~2) {3) . (4) \5) \6) 
8. Social and 8 -(3s%) 9 (41%) 13 (72%) 12 . (67%) 42 (52%) 
Recreational 
9. Effective 21 (91%) 20 (91%) 15 (as%) 16 (89%) 72 (89%) 
Study 
o. Evaluation 6 (26%) 10 (46%) 8 (44%) 1 (39"fo) 31 (38%) 
.. 
Total 121 131 123 122 -i97 
The attendance figures of the four groups wre about equal. It may 
be noted in the "total column" that over one half of the experimental 
group members attended the first, second, sixth and ninth meetings. 
In the individual counseling situations the resident-counselor and 
the writer endeavored to help the counselees to a better understanding 
and acceptance of themselves in order that they might gain confidence 
in their ability to make their own decisions and to solve their own 
problems. Long-term therapy was not attempted. The two persons 
(resident-counselor and writer) who did the counseling aimed at creating 
a permissive and understanding atmosphere with the belief that in such 
an atmosphere the freshmen would discover that they had it within 
themselves to make positive progress toward the solution of their 
problema. 
The counselors me.de an effort to show a friendly attitude toward 
the students. An attitude of interest in, and understanding of, student 
problems. The ooUll8elors observed the members of the experimental group 
under real living conditions; they saw real people doing a variety ot 
things. A counselor with training and interest soon comes to know the 
students with whom he lives. The counselor sees them at study and at 
meals. He sees them receive "bad news" and "good news". He observes 
them at playing oa.rds and at writing letters. He sees them alone and 
in groups. The resident hall counselor has opportunity to glimpse many 
facets ot his students' personalities. Thus, the counselors, by trying 
to keep a permissive and understanding atmosphere, by extending friend-
liness toward the students and by observing them in their "living" 
~ ~ 
activities, were able to gain rapport with them. Not once did the 
.. 
counselors "call in" a student for an interview. The freshmen were 
invited to see the counselors on an individual basis it they wished to 
do so. Ancf, if a student, while talking to a counselor, happened to 
bring up a problem casually, it was suggested that the student come by 
and talk about it it he wished. 
A record of all formal counseling interviews was kept. A great 
many students called on the counselor in his room tor friendly visits. 
However, these were not regarded as counseling interviews. To be 
classified as a counseling interview, the situation must have been a 
private, face-to-faoe meeting between counselor and client in which the 
client raised a problem or eventually oame around to talking about a 
problem. 
For matching purposes, the MOoney Problem Check List was used at 
the beginning ot the aoademio year 1n order to ascertain the number and 
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kind of problems that members of both groups had. This made it convenient 
to use the Mooney Problem Check List classifications as headings under 
which to record the counseling intervie~. 
Table 6 shows the number of individual counseling contacts the 
experimental group members had with the counselors. 
Table 6. Number of Counseling Intervien per Student 
This number Each had this number For a total of this 
of students of interviews number of intervie~ 
(1) _{_2)_ (3) 
8 0 0 
23 1 23 
11 2 22 
12 3 36 
11 4 44 
5 5 25 
2 6 12 
4 7 28 
2 8 16 
1 9 9 
1 10 10 
1 12 12 
81 237 
The average number of' counseling interviews per student was equal 
to 2.9, or approximately 3 interviews per student. There were no 
counseling contacts with eight students. There were 237 counseling 
interviews with 76 students. The r8.llge of the number of' interviews 
per person was from 0 to 12. 
Using the J4ooney Problem Check List categories, Table 7 shows the 
nature of the problems raised during the 237 counseling contacts. 
Table 7. Number of Counseling Contacts with Experimental 
Group Classified According to Kind o£ Problem 
Problem Classification 
(1) 
Social-Psychological Relations ••• 
Personal-Psychological Relations •• 
Rome and Family • • • • • • • • • • • 
Curriculum and Teaching Problems • • 
Adjustment to College Work . . . . ·• 
Morals and Religion • • • • • • • • • 
Social and Recreational Activities •• 
Finances, Living Conditions and 
Employment • • • • • • • • • • • • 
Future: Vocational, Educational 
. (including Draft) ••••• • • • 
Courtship, Sex and Marriage • • • • • 
Health and Physical Development ••• 
Total • • • • • • • • • • • • • • 
Number or 
Interviews 
(2J 
42 (18%) 
35 (15%) 
27 {11~,) 
26 {11%) 
24 (10%) 
17 (7%) 
17 (7~) 
16 (7%) 
16 {'7%) 
14 (6%) 
3 (1%) 
237 . 
Although the group guidance sessions were held throughout only the 
fall semester, the program of individual counseling was continued 
throughout both the fall and spring semesters. 
3(i 
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Because of the anticipated end-of-year activity of the students. 
including the completion of term projects for courses and the preparation 
for final examinations, it was decided to re-administer the MOoney Problem 
Cheok List and to intervigw all members of both the experimental and 
control groups in late J.pril. This was done. The same sub-groups ot 
students that were organized for the group guidance sessions were called 
together for purposes ot checking problems on the MOoney and scheduling 
the interview's. Absentees were contacted in their rooms. All members 
of the control group were contacted in their rooms tor both the interview 
and the checking ot the Mooney Problem Check List. 
An interview guide was oonstruoted in order to insure uniformity of 
questions for the interview. The following questions were asked: 
1. 'Who is your aoademio adviser? ---------
2. Name one of the counselors in the guidance office 
of your school or college. 
--------------------
3. Who is the president of Bo•ton University? 
----
4. Who is the dean of' your school or college? 
---
5. What is your educational and/or vocational goal? 
Definite 
Indefinit-e--
None 
----
6. Name all the other students you know who live on 
this floor of Myles Standish. 
7. Name all the students you know who live on 
(third/fourth) floor of' Myles Standish. 
8. In what out-of-class activities have you participated 
during the year? 
Haw many hours per week1 on the average, have you 
devoted to out-of-class activities? 
--------
9. THIRD FL.OOR ONLY. Has the guidance program that has 
been carried out here on the third floor this year 
been worthwhile for you? 
Yes 
No----
Uncertain 
10. THIRD Ft.OOR ONLY. Would you recommend that such a 
program be provided for subsequent freshman classes 
living in Kyles Standish? 
Yes 
No----
Uncertain 
-
11. CONTROL Ft.OOR ONLY. Did you know that there has been a 
guidance program carried on right here in Myles Standish 
tor the freshmen living on the third floor? 
Ye.s Rumo_r ___ _ 
No 
-----
The final step in the procedure or the study was to contact other 
university agencies and gather data which these agencies had collected 
on the students considered in the study. 
Table 8. Kind of Data Collected from other Boston University Personnel 
and Agencies 
Data Collected 
l 
Grades 
Extent of participation in 
out-ot-class activities 
Source 
2 
Records ot registrars 
Verbal report trom presidents 
ot student organizations 
(concluded on next page) 
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Table 8. (concluded) 
Data Collected 
(1) 
Infractions of dormitory 
rules 
Self-initiated contacts with 
college and/or school guidance 
offices 
Source 
(2) 
Records of' :U:yles Standish Hall 
Records of school and/or college 
guidance offices 
Limitations of' the study.-- Evaluation studies are limited by the 
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criteri a used in making the evaluations. The criteria used in this study 
to determine effectiveness of' a guidance progr~ seem to have face 
validity. but they have definite limitations • . "Effectiveness" is 
thought of in terms of "adjustment" • Measurement of' the adjustment 
that students make to college involves something more than honor point 
ratios, number of personal problema that exist, infractions of rules, 
knowledge of certain personnel and use of certain personnel services, 
participation in out-of-class activities, and number of other students 
known in the residence hall. Also, there are limitations in the criterion 
used to judge the amount of adjustment in any one area. For example, it 
is certain that there is more involved in measuring the extent of' "res-
ponsible community living" than recording the infractions of rules. At 
best, this study considers only a f'sw of the many factors that determine 
students' adjustment. 
The fact that the experimental group and control group were housed 
on two adjacent floors in the same building is a limitation. Because of 
the proximity or the two groups there was a chance that the control 
group might be "contaminated" by the experimental group. In other words, 
the control group may have received some or the offerings or the guidance 
program from members of the experimental group. However, this contamina-
tion may have been prevented somewhat by the fact that the third floor 
residents used the stairs between the ground floor and their floor, while 
the fourth noor students used the elevator. The fourth floor was the 
first stop made by the elevator. .blong the questions asked during the 
final interview was one concerning the number of students known on the 
floor other than own. The control group members ware also asked whether 
or not they knew about the guidance program that existed on the third 
floor. 
There are many variables which were not considered in the matching 
of the two groups. Socio-economic background of the students, whether 
or not one or both parents attended college, motivation for college 
success, reading ability, course of study, race, religion, and home 
conditions are some or the variables which may make a difference in 
students' adjustment to college but which were not considered. 
0 
The differences between the proctors on the third and fourth floors 
must be regarded as limitations. The proctors• rapport with the students, 
their techniques in dealing with students, the degree to which students 
liked and respected them, and the proctors' degree of severity-leniency 
in rule enforcement were not taken into consideration. It there were 
very great differences in the third and fourth floor proctors, such 
differences could possibly account tor some ot the difference in the 
adjustment made by the two groups involved in the study. 
The personalities and techniques of the writer and the resident 
counselor must be considered as limiting factors. other counselors 
using other techniques may have brought about different results. The 
same counselors using different techniques or other counselors using 
the same techniques also may have changed the results. 
The circumstances or the setting may be listed as a limitation. 
It is possible that a similar residence hall guidance program conducted 
on any other university campus with a different combination or physical 
realities and atmosphere may have resulted in a different outcome. The 
same holds true if a different population had been used. 
Such a study as this is dependent upon the honest cooperation of 
the participants. The tact that it is necessary to assume -the honesty 
or the students' answers recorded during intervie~ and on tests and 
check lists is a limitation. 
CHA.Pl'ER IV 
A DESCRIPr ION OF TEE TWO GROUFS 
Boston University school or college attended.-- Each of Boston 
University's several schools and colleges has its own starr and progr~. 
Because of these different advisers, guidance personnel, and program, it 
was thought necessary to have the same number of students from each of 
the two groups (experimental and control) enrolled in any one of the 
several schools and colleges~ There ware approximately 90 freshmen housed 
on each of the third and fourth floors, but only 81 from each floor could 
be used to have equal numbers from each group in any one school or college. 
It there were 4 School of Education freshmen living on the third floor 
and 2 on the fourth floor, only 2 of those on the third floor could be 
used in the study. The remaining students were included in the program, 
but records were not kept on them and they do not figure in the results. 
These extra students W8re tested and interviewed like the others and ware 
unaware of their identity as non-participants. 
Table 9. Number of Students from each Group Enrolled in the 
Different Schools or Colleges of Boston University 
School or College 
in which em-olled 
1 
College of Business Administration 
Number of Students 
from each of Control 
and Experimental Groups 
24 (29.7%) 
(concluded on next page) 
Table 9. (concluded) 
School or College 
in which enrolled 
(1) 
College of General Educati on 
College of Liberal Arts 
College of 1-1usic 
Junior College 
School of Education 
School of Public Relations and 
Communications 
Total 
Number of Students 
from each of Control 
and Experimental Groups 
19 (23 . 3%) 
10 (12 .4%) 
6 C7 .4%) 
15 (18.5%) 
2 ( 2.5%) 
5 ( 6.2%) 
81 
Age . -- It was thought that any appreciable difference between the 
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two groups in the participants ' ages might make a difference in the degree 
of adjustment attained by the group members . The number of months of 
age (to the nearest month) was checked in October 1952 . 
Table 10. A Comparison of Ages (in months) between the Experimental 
and Control Groups 
Experimental Control 
Interval Interval 
(months) Frequency (months) Frequency 
(l) (2) .en ill 
235-239 .II (2) 235-239 I (1) 
(concluded on next page) 
Table 10. (concluded) 
Experimental Control 
Interval Frequency Interval Frequency (mont hs) (montho) 
(1) (2) (3) (~) 
230- 234 Ill/ (4) 230-234 I (1) 
225-229 II (2) 225-229 /Ill (4) 
220-224 1-fH ttH 220-224 
fH./ (15} 
!tH tfH. fH.I. 
I (16) 
215- 219 ww 21.5- 219 w fH-1 ff/.1 (19) (20) 
210- 214 fH.I fH../ 210-214 ltH tH-1 fH./ 
Iff../ fH..I fl././ W7f (27) I (31) 
20.5- 209 tHI tfJ.I 20.5-209 tf!..l I II 
II (12) 
Mean 216 .26 Mean 216 .01 
S .D. 7.10 S .D. 6 .00 
S .E. of Mean . 79 S .E. of Mean . 67 
Difference .2.5 
S .E. of Difference 1 . 21 
t .21 
No significant difference 
(8) 
4 
Level o£ mental abilitz.-- During the month of October 1952 the 
otis Self-Administering Test of Mental Ability (Gamma form) was adminis-
ter6d to the participants of both groups. The reliability of these Otis 
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I.Q. ~esults were cheeked by revie~ the records on file in the several 
school and college guidance offices. In all cases except one the otis 
I.Q. 's ware within five I.Q. points above and five I.Q. points below the 
I.Q. recorded on a mental ability measure taken on a former date. The 
one exception to this was the oaJe of an experimental group member whose 
Otis I .Q. was 43 points below that which he had made previously on the 
otis. The student concerned admitted that he had not cooperated and 
requested that he be examined again. The test was re-administered, and 
the result was in line with the record on file in the guidance office of 
his college. 
Table 11. A Comparison of the E:xper imental and Co.ntrol Groups on Level 
of General Mental Ability. (otis Self-AdministeriDg Test of 
Mental Ability - Gamma Form) _ . 
Experimental Control 
Intervel Frequency Interval Frequency 
{1) ou (3) ~4) 
135-137 I (1) 135-137 
132-134 132-134 I (1) 
129-131 Ill (3) 129-131 II (2)" 
126-128 /Ill (4) 126-128 Ill {3) 
123-125 IN/ (sj 123-125 tNI I (6) 
(concluded on next page) 
Table 11. (concluded) 
Experimental Control 
Int erval Frequency Interval Frequency 
(1) \2) _t3} \4) 
120-122 I*/ (6) 1"20-122 tfll ill (8) 
117-119 IN/ Ill (e) 117-119 tf/.1 tNI Ill (i3) 
114-116 IN/ /til Ill/ (14) 114-116 IN/ ml Ill (13) 
.• 
111 -113 lfU tfll II (12) 111-113 fi.J/ JY.J1 /Ill (14) 
108-110 
105-107 
102-104 
99-101 
96-98 
93-95 
tf/.1 /Ill (9) 108-110 mlli.J./ 
IN/ hi/ I (11) 105-107 Jfl.l Ill 
Ill/ (4) 102-104 I 
I (1) 99-101 
II (2) 96-98 II 
I (1) 93- 95 
.Yean 113.9 Mean 115 
S.D. 8.22 S.D. 7.02 
S .E • of Mean .9 S .E) • of Mean .a 
Difference 1.1 
S .E. of Difference 1.2 
t .9 
No significant difference 
(10) 
(8) 
(1) 
-
(2) 
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Number of problems.-- One of the criteria selected for comparing the 
adj ustment of the two groups was the decrease in the number of problems 
as reported by the students • It was decided to administer the Mooney 
y' 
Problem Check List as a measure of these problems. This meant pre-
program and post-program administration or the check list. The following 
table shows how the two groups compared on number of problems checked at 
the beginning or the guidance program. 
Table 12. A Comparison of the Experimental and Control Groups on Number 
of Problems Reported on the Mooney Problem Check List (October 
1952) 
E:xper imental Control 
Interval Frequency Interval Frequen~y 
\1)_ (2) (3) (4) 
57-59 I (l) 57-59 
54-56 54-56 
51-53 51 - 53 
48-50 48-50 I (l) 
45-47 II (2) 45-47 I (l) 
42-44 I (l) 42-44 
39-41 I (1) 39-41 II (2) 
,. r II .· ,. 36-38 36-38 (2) 
33-35 I (1) 33-35 
30-32 I (1 )' 30-32 Ill (3) 
27-29 I (l) 27-29 II {2) 
24-26 Ill (3) 24-26 I (1) 
(concluded on next page) 
lAioss L. lrfooney, Mooney Problem Check List, 1950 Revision, Form C, The 
~syohol~gical Corporation, New York, 1950. 
Table 12. (concluded) 
Experimental Control 
Interval Frequency Interval Frequency 
(1) (2J (3) - (4) 
21-23 hf.l I (6) 21-23 ~Ill 
18-20 h-JI I (6) 18-20 m./11 
15-17 IN/~ Ill/ (14) 15-17 ml hf.i !#/ 
12-14 !J4I./ iN/ m; 12-14 JN.I hi/ ml 
I (16) I 
9-11 tNI /N./ !N/ 9-11 hi/ h/.1 /Ill 
II (17) 
6-8 m.l /Ill (9) 6-8 tf/.1 Ill/ 
3-5 II (2) 3-5 
Mean 16.3 lfean 17 
S.D. 9.75 S.D. .. 9.06 
S .E. of Mean 1.06 S .E. of lfean 1.0 
Difference .70 
S .E. of Difference 1.45 
t .48 
No significant difference 
(8) 
(7) 
(is) 
.. 
(16) 
(14) 
(9) 
Secondary school achievement.-- The investigator believed that the 
past academio achievement of the students could be a determining factor 
in the adjustment that the freshmen made to college. The transcripts of 
high school academic work were checked. Since it seemed imposSible to 
48 
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compare grades • it was decided to compare the participants • place of rank 
in their respective graduating classes. 
Table 13. A Comparison of the Experimental and Control Groups on 
Secondary School Achievement (on basi~ of quarter standing 
in graduating class) . 
Experimental Control 
Quarter Frequency Quarter Frequency 
llJ ~{2)_ _{3J l4J 
Top ml ml '* Top !#./ ffli Jill /Ill (19) 
Second J'#.1 ml JW.I Second !fl./ m.l ffJ/ 
IN/ !fl./ I (26) m.l tfl/ Ill/ 
!fl./ !HI '*' 
.- .--
'* m; m; Third Third ;mm; (25) !f.tl Ji./.1 I I 
Bottom 11-J/m/1 (ll) Bottom ml fH./ 
Mean 2.35 Mean 2.39 
S.D. .96 S.D. .86 
S .E • of lrean .1 S .J; • of Jrean .096 
Difference .04 
S .E • of Difference 1 
t .04 
No significant difference 
Social fraternity membership.-- The records of the Director of 
Student Activities were checked for fraternity membership. 
(15) 
(29) 
, .. 
--
(27) 
(10) 
Table 14 . A Comparison of the Experimental and Control 
Group Students on Social Fraternity Membership 
Group 
(lJ 
Experimental 
Control 
Number of 
fraten1ity members 
{2) 
6 (7 .4%) 
7 (8.6%) 
Possessi on of scholarships .-- The records of the Director of 
Admissions and P..egistrars were checked for scholarships held by the 
study participants . 
Table 15. A Comparison of the Experimental and Control 
Group Members on Possession of Scholarships 
Group 
Jl} 
Experimental 
Control 
Number possessing 
schola rships 
(2) 
5 (6. 2%) 
7 (8 . 6%) 
Health .-- At the beginning of the program the students were 
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asked during the interview if they considered their health in general to be 
good? fair? or poor? Every student except one reported that his hee.lth 
was "'good". The one exception was a student in the experimental group 
who reported that his health was "fair". 
Financial outlook.-- The students participating in the study were 
asked if they regarded their financial outlook (seeing their way clear 
to meet financial obligations of the educational program) as good? fair? 
or poor? The writer was interested in how the students felt about their 
financial outlook and not in their financial circumstances. It was 
thought that a relatively poor student who believed his financial outlook 
to be good would have fewer concerns over money matters than a relatively 
well-to-do student who believed his financial outlook be only fair or 
poor. 
Table 16. The Financial Outlook of Students Participating 
in the Study 
Group Good Fair Poor Total 
{1) (2) t3J t4) '. t5) 
(36%) -Experimental 53 (65%) 24 4 (5%) 81 
Control 47 (58%) 28 (35%) 6 ('1%) 81 
- . 
5 
Financial responsibility.-- The following table shows a summarization 
of the answers to the question asked during the interview as to 'Who was 
goi-ng to pay for the students • education. There were no veterans in the 
study. Relatives other than parents are included under the category 
headed "other". 
Table 17. Source of Payment for the Education of the Students 
Involved in Study 
Experimental Control 
(1) (2) 131 
Parents 58 (71%) 62 (77%) 
Parents and Self 16 (2o%) 17 (21%) 
Self 4 (5%) 1 (1%) 
other 3 (4%) 1 (1%) 
.... 
Total 81 81 
Educational e:nd/or vocational goal.-- The students were asked to 
indicate their educational and/or vocational objective in an attempt to 
discover something about the motivation that they possessed for college 
work. The investigator was not interested in the goals or objectives in 
themselves. but rather in lrh.ether or not they were definite. If a student 
enrolled in the College of Business Administration reported that his goal 
was to become a Certified Public Accountant. it was treated by the writer 
as a "definite" objective. other examples of objectives as placed in the 
"definite". "indefinite". and "none" classifications ar~ given below. 
Definite 
"I want to be a businessman and enter the field of merchandising." 
"To get the best all-round education that I can get." 
"Medicine. I'm taking pre-med now." 
.  . 
11 I'm preparing for a basketball and track coaching career." 
"I'm here to get good grades and stay out of the draft." 
Indefinite 
''Oh, I guess I want to be a businessman. Dunno what kind I'll 
be yet. Ma.ybe in sales promotion work." _ 
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"Well. I'm thinking about writing. Mayb~ · journalism. Teaching 
.wouldn't be so bad." 
"Eventually, I'd like to . be some~ kind or an engineer, I think." 
~ 
"I really don't know yet. I'm hoping that that will be more clear 
~to me as time goes on." 
"Who knows? Sometimes I think I know what I want to do, ~but 
. sometimes I don•t." 
None 
~o said I had one? I didn't want to come here in the first 
place." 
Table 18. Educational and/or Vocational Objectives of Students 
Involved in Study 
Experimental Control 
(l) (2) (3) 
Rave definite objective 31 (38.3%) 35 (43.2%) 
Not sure, indefinite objective 47 (5a.o%) 44 (54.3%) 
(3.'7%f ... ' Have no objective 3 2 (2.5%) 
. -
Total 81 81 
Part-time work.-- One or the questions asked during the final 
interview was aimed at ascertaining the number of' students, and the amount 
of time involved in part-time work. 
Table 19. Extent of Part-time Work Carried on by Students 
Participating in Study 
Group . Hours of work Number of per week students involved 
(l) (2 ) T3J 
Experimental . 120 13 (16%) 
Control 121 16 (19.8%) 
Size of home co:rmnunity.--Boston University is a large institution 
situated in a large city. There is a possibility that freshmen from 
small towns and small cities may have more difficulty t han t hose from 
larger cities in adjusting to the size of Boston University and to its 
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urban s etting . The inves t i gator checked the size of the home communities 
of the members of both groups in order to determine the comparability 
of the two groups relative to this variable. United States Census . 
figures from 1950 were used . 
Table 20. A Comparison of the Members of the Experimental and 
Control Groups as to Size of Home Community 
Population of 
home community 
Experimental Control 
(no . of students) (no. of students) 
(1) 
Under 1,000 
1,000 - 4,999 
5,000 - 9,999 
10,000 - 24,999 
(2) 
2 (2.4%) 
4 (4.9%) 
3 (3.6%) 
21 (25. 9%) 
25,000 - 49,999 . 13 (16.1%) 
(concluded on next page) 
(3) 
0 (O.O%) 
6 (7.4%) 
5 (6.1%) 
14 (17 .3%) 
16 (19.9% ) 
Table 20. (concluded) 
.I 
Population of Experimental Control 
home community (no. of students) (no. of students) 
(1) (2) (3) 
50,000 .. 99,999 15 (18.7%) 19 (23.4%) 
Over 100,000 23 (28.4%) 21 (25.9%) 
Total 131 81 
Veterans .--There were n~:t_ any veterans of the armed services 
participating in the study. 
-Members of family, other relatives, and family friends on 
university staff.--None of the students of either group reported that 
they had members of their families, other relations, or family friends 
on the staff of Boston University. 
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Siblings attending Boston University.-Three members of the experi-
mental group each reported that they had one older sib attending 
Boston University. In each case, the older sib was in attendance at 
some school or college of Boston University other than what the partici-
pant was attending. No member of the control group reported that he 
had sib or sibs attending Boston University. 
Summary of group deseriptions.--An analysis of the foregoing data 
reveals that the experimental and. control groups were essentially alike 
in several different aspects. There was no appreciable difference 
between groups in any variable that was measured. 
· It is felt that .the population sample used in the study was an 
/ 
5.6 
incidental sample. According to Guilford, "The term incidental sample 
is applied to those samples taken because they are the most available ." !/ 
Guilford then adds, "If incidental samples are employed, the investigator 
is under scientific obligation to describe the properties of his groups 
in all aspects that he can conceive as being related to the outcome 
of the investigation." 3/ It ie tecognized that there are variables, 
other than those considered, wh~ch may have a bearing on the outcome 
of the study, but an effort was made to de;scribe in objective tenns 
all of those aspects for which it was feasible to do so. 
The investigator chose to compare the means of the two groups 
in areas where it was practicable . It was not possible to pair off the 
cases in the groups two by two on more than two variables without a 
resulting drastic decrease i n the size of the sample . The inves tigator 
arbitrarily chose to keep as many cases of his incidental sample as 
possible and chose to compare the means of the two groups in the sample 
on several different variables. 
There was an equal rmmber of s tudents !rom each of the experimental 
and control groups enrolled in any school or college. 
No significant difference was found between the mean ages of the 
two groups. Guilford's work Hwas used as the reference for statis-
tical procedures in this study. All the tests for significance of 
difference were made by using Fisher's formula for testing the difference 
between means when means are uncorrelated: 
1/J.P. Guilford, Fundamental Statistics in Ps cholog 
McGraw Hill Book Company, Inc., New York, 19 o, p. 
3(Ibid. P• lBO. 
Jfop. cit. 
and Education, 
o. 
t : 
where M and M are the means in the two samples, 
1 2 
2 2 ~ ~ and ix are the sums of squares in the two sampl es. 
2 . 1/ 
N and N are the number of observations, respectively. -
1 2 
Using the Otis Self-Administering test of Mental Ability (Gamma 
Form), no significant difference was found between the mean I.Q.'s 
of t he two groups. 
No significant difference was found between the two groups on 
the nuliiber of problems the group members had atthe beginning of the 
program. The number of problems was deterniined by the students' 
self report on the Mooney Problem Check List. 
No significant difference was found between the two groups in 
secondary school achievement. The investigator examined transcripts 
of high school records in gathering these data. 
An examination of tables 14, 15, 16, 171 18, and 19 reveals that 
at the beginning of the program (October, 1953), there was very little 
difference between the members of the two groups in number of social 
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fraternity rnem.bflrships, number of scholarships possessed, their financial 
outlook, financial responsibility for their education, degree of 
definitness of educational/vocational goals, and the number of students 
y Ibid. p. 228. 
and amount of time involved in part-time work. This information was 
received as a result of interviewing each individual member of both 
groups using an interview check list to insure uniformity of 
questioning during· the interviews. 
Table 20 shows that, proportionately, the participants of the 
groups came from approximately the same size home communi ties. The 
entir e sample wae composed of non-veterans. Neither the control 
group nor the experimental group had any students with members of 
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their families, other relatives , or f8lllily friends on Boston University's 
staff. 
Three members each of the experimental group had one older sibling 
in attendance at Boston University. Members of the control group had 
no siblings in attendance at Boston University. 
In other words , an attempt was made to determine the extent to 
which the experimental group and control group were alike, or the same, 
on these 16 variables: 
College in which Enrolled 
Age 
Veteran Status 
Size of Home Community 
Health 
Relatives and Friends on Staff 
Siblings in Attendance 
I . Q. 
High School Achievement 
Number of Scholarships 
Fraternity Membership 
:tilmber of Problems 
Financial Outlook 
Financial Responsibility for Education 
Definiteness of Goals 
Amount of Part-time Work 
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It was felt that major descrepancies between the groups in any 
\ 
one (or a combination) of these variables could account for differences 
between the two groups in their members' adjustment to college as 
detennined by the several cri terla of adjustment used~ It is realized 
that many other variables not considered here could have a bearing 
on the students • adjustment to college as well. However, these 16 
variables were measurable to some extent while others were not. Since 
it was found that there was a high degree of likeness between the two 
groups in the above areas, the investigator was reasonably confident 
that major differences between the two groups at the end of the academic 
year would be the result of the guidance program carried out with members 
of the experimental group. 
CHAPTER V 
A DESCRIPTION OF THE TWO GROUPS 
POST-PROGRAM 
60 
In April, 1953, at the close of the guidance program but before 
the end of the school year, all students of both groups were re- inter-
viewed and re- administered the Mooney Problem Check List . Grades , 
participation in out-of- class activities, self- initiated visits to 
guidance offices , and infractions of dormitory rules were checked . 
First semester grades 
Table 21 . First Semester Honor Point Ratios 
Experimental Control 
Interval Frequency Interval Frequency 
{1) (2) tJ) ill 
3.55-3 .69 3.55-3 .69 I (1) 
3 .4~3 .54 3.40.3 .54 
3.25-3 .39 3. ?.5-3.39 I (1) 
3.10-3 .24 I (1) 3.10-3. 24 I (1) 
2. 95-3.09 Ill (3) 2. 95-3.09 II (2) 
2.80-2. 94 /Ill (4) 2. 80- 2. 94 I (1) 
2. 65-2. 79 fH.I J'1.IJ (10) 2. 6.5- 2.79 I (1) 
2.50- 2.64 '/'H./ !Ill (9) 2.50-2. 64 'fHJ II (7) 
; 
(concluded on next page) 
Table 21 . (concluded) 
Experimental ·control 
Interval 
(1) 
2 • .35- 2 .lt9 
2.20-2 .34 
2.0$-2 .19 
1. 90- 2.04 
1. 75-1. 89 
1. 60-1. 74 
1.45-1 .59 
1.30-1.44 • 
1.15-1.29 
1.00-1.14 
Nean 
s.n . 
Frequency 
(2) 
fH.I II 
·rNJ !Ill 
fH.I I 
J1i.l. tti-1 I I I 
rti-1 I 
rti-1 
II 
Ill 
I 
II 
(7) 
(9) 
(6) 
(13) 
(6 ) 
(5) 
(2) 
(.3) 
(1 ) 
(2) 
Interval 
(3) 
2.35-2.49 
2.20..2-.34 
2.05-2.19 
1.90- 2.04 
1. 75-1. 89 
1. 60-1. 74 
1.45-1.59 
1. 30-1.44 
1.15-1.29 
1.00-1.14 
Mean 
S .D • 
Frequency 
_L4J 
'f'N./ Ill 
7'H-I fN./ I I 
J1i.l Ill 
fHJ tf.l./ !'HI 
tfl./ Ill 
tH../ Ill/ 
Ill! 
II 
I 
S .E . of Mean 
2.21 
.47 
• o5 S .E . of Mean 
2.13 
.J~ 
.as 
Difference .o8 
S.E. of Difference .01 
t 1.14 
No significant differ ence 
Final grades .--The final grades reported by the registrars and 
(8) 
(12) 
(8) 
(15) 
(8) 
(9) 
(4) 
(2) 
(1) 
recorders were cumulative in that the grades and credits of both the 
first and second semesters were combined to gi ve a cumulative first 
year honor point ratio . 
Table 22. Final Honor Point Ratio for Freshman Year 
Experimental 
Int erval Frequency 
(1) (2) 
3.70-3.84 
3.55-3.69 
3.40-3.54 
3.25-3.39 
3.lo-3.24 I (1) 
2.95-3.09 fH..I (!)) 
2.8o-2.94 /Ill (4) 
2.65-2.79 'ff./J (5) 
2.50-2.64 tf/..1. tH.f (10) -
2.35-2.49 fH./ fHJ I (11) 
2.20- 2.34 rH./ tHJ (10) 
2.0.5-2.19 rHJ Ill/ (9) 
1.~o-2.o4 fHJ fN.I (10) 
1.75-1.89 tHJ (5) 
1.60-1.74 - fH../ II (7) 
1.h.5-1 • .59 II (2) 
1.30-l .J~ II (2) 
1.15-1.29 
Mean 2.27 
S.D. .39 
S.E. of Mean .044 
Inte rval 
(3) 
3.70-3.84 
3.55-3.69 
3.ho-3.54 
3.25-3.39 
3.10-3.24 
2.95-3.09 
2.80-2.94 
2.65-2.79 
2.$0-2.64 
2.35-2.49 
2.20-2.34 
2.05-2.19 
1.90-2.04 
1.75-1.89 
1.60-1.74 
1.1!5-1.~9 
1.30-1.44 
' 1.15-1.29 
l-1ean 
S.D. 
Control 
Frequency 
14Y 
I 
II 
I 
Ill 
rHJ 
tHJ II 
tNJ tf/..1. t'f.lj 
/i-1..1 rHI i'H../ 
tH.I II 
fH.I Ill/ 
tf-1.1 /Ill 
Ill 
Ill 
: I 
l 
S.E. of Mean 
2.12 
.43 
.049 
(concluded on next page) 
(1) 
(2) 
(1) 
(3) 
(5) 
(7 ) 
(15) 
(15) 
(7) 
(9) 
(9) 
(3) 
(3) 
(1 ) 
Table 22 . (concluded) 
Difference .15 
SeE. of Differenc .06 
t 2.25 
A t of 2 . 25 i ndicates that the difference is statistically 
significant at the 5% level of confidence. 
Table 23 . Changes in Honor Point Ratios Between First Semester 
and End of Year Shown by the Two Groups 
Change made Number of students 
Experimental Contro.l 
(1) (2) (3) 
Improved 49 39 
Vent down 23 37 
No change 9 6 
Sixty five per cent of the experiment 1 group members 
i proved; 48 .2% of the control group members improved . 
This difference (12 .3%) gives a t Ratio of 1.57 . This 
is not statistically significant . 
6 
Note : The formula used to test the difference between 
proportions in the above table and in subsequent tables is: 
lfuere ¥k_ 
= Nl P1 +N2 p2 
N + N 
1 2 
qL - 1 
- P.Jt. -
Nl : Number of cases in first sam le . 
N2 = Number of cases in s cond sample . 
pl - proportion in first sample . -
p - proportion in second sample . 
-2 
Tabl 24 . Scholastic Probation of Students Participating in Study 
Group On probation t On probation at 
end of first semester end of freshman year 
Continued New Tot~ 
(1) (2) OJ (4) _0_1 
Experimental 6 2 2 
Control 4 2 3 5 
Number f problems .--
Table 25 . Number of Problems Checked on Mooney Problem Check Li t 
(April 1953) 
Experimental Control 
Interval Frequency Interval Frequency 
(1) (2) (3) 
45-47 I (1) 45-47 
42-44 42-44 
39-41 39-hl 
36-38 I (1) 36-38 
33- 35 33- 35 
30- 32 Ill (3) 30-32 
27-29 II (2) 27- 29 
24- 26 I (1) 24- 26 
21-23 II (2) 21- 23 
18- 20 ttH (5) 18-20 
15-17 !tH II (7) 15-17 
12-14 ltH fH-.1 fH.I 1(16) 12-14 
9-11 rtH l tH fH.I 9-11 
Iff../ I (21) 
6- 8 !tH tH-1 tffl I (16) 6-8 
3- 5 ~ (5) 3- 5 
0- 2 I (1) 0- 2 
1-fean 1' 3 
S .D. 7. 7 
S ~E . of Nean .87 
Differenc 
S .E . of Difference 
t 
(4) 
-
I 
I 
I 
I 
I 
/Ill 
/Ill 
tf!../ tfl..l Ill/ 
fH.I fH.I I II 
fH../ tHI fH.I 
tHI 
tffl tHI Ill 
fH-1 Ill 
Nean 16 .~ 
S .D. 6 . 6 
S • • of Mean • 74 ).2 
1.14 
2. 8 
65 
(1) 
(1) 
(1) 
(1) 
(1) 
(4) 
(4) 
(1.4) 
(13) 
(20) 
(13) 
(8) 
A t of 2. 8 indicates that the difference is statistically significant 
at the 1% level of confidence. 
T ble 26 . Number and Kind of Problems Checked by Students on Mooney 
Problem Check List at Pre-Program and Post-P rogram Testing 
Mooney problem Expe rimenta.l Control 
classification Oct . 1952 Apr. 1953 Oct ~ 1952 .Apr . 1953 
No . Rank No .. Rank No . Rank No . -Rank 
1. .Health and Physical 94 6 9 4 122 5 119 r;' 
-' 
Development 
2 . Finances, Living Con- 176 3 162 1 189 3 184 3 
ditions , and Employment I 
3. Social and Recreation- 258 1 1157 2 246 1 198 1 
al Activities 
4. Social-Psychological 126 5 96 5 119 6 101 6 
Relations 
;; . Personal-Psychological 191 2 130 3 214 2 l 2 
Relations 
6. Courtship, Sex, Marriag~ 91 7 89 1 111 7 83 8 
?. Home and Family 69 9 74 8 82 8 60 11 
8. Morals and Religion 70 8 73 9 64 9 64 10 
I 
9. Adjustment to College 152 4 90 6 lL.O 4 143 4 
Work 
10 . Future : Vocational 54 11 42 11 59 11 81 9 
and Educational 
11. Curriculum and Teach- 62 10 46 10 58 10 83 1 
ing Problems 
-Total 1344 1067 li4o4 1304 
The number of problems expressed by members of the experimental 
group decreased by 21%. The number of problems expressed by members 
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of the control group decreased by approximately 7%. This diffe r ence 
(14%) gives a t Ratio of 2.57 which is significant at the 5% level of 
confidence • 
Thirty two pe r cent of the Experimental Group had an increase in 
number of problems from October, 1952, to April, l953e Forty seven 
per cent of the Control Group had an i ncrease in number of problems 
over the same period . However, considering t he groups as a whole, 
the problems expressed by the participants near the close of the 
academic yeer were fewer in number than those expressed at the begin-
ning of the year. 
The writer is aware of the fact that the number of problems as 
noted by students on the Mooney Problem Gheck List may not be a true 
indication of the students • problems . Certainly, one ' s degree of 
adjustment carillot be measured by the number and variety of problems 
that he possesses . It is how one feels about his problems , and his 
modes of adjustment , that determine his degree of adjustment . It may 
be noted from a study of Table 26 t hat i n October of l9.5l. the rank 
order of problem areas as to number of problems expressed i n each 
area by experimental group members was in considerable agreement with 
the control group's rank order of problem areas . In April of 1953, 
however, while the rank order of these ares.s remained almost the same 
as they were in October for the control group, there was a shift in 
the rank order of these areas for the experimental group . In the 
"Social and 'Recreational Activities 11 area the decrease in problems 
expressed by the experimental group members is almost twice the decrease 
noted by members of the control group . Proportionately, the experi-
mental group members indicated a greater decrease than did control 
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group members in the "Personal-Psychological Relations" and "Adjustment 
to College \'lork" areas . There was a decrease in number of problems 
reported by experimental group participants in the areas of "Future . 
Vocational and Educational" and "Curriculum and Teacr...ing Problems . u 
There was an increase in number of problems reported in these two 
areas by control group participants . 
Many surveys and studies of students ' problems have been made by 
the use of problem check lists . However, as WrennY has pointed 
out, such studies do not corroborate one anothe r except in general 
outline because of the different methods used in gathering dat a , in 
the classifications of problems used , and in the influence that 
particular college or universi ty environments have upon their student 
groups . This same author also calls attention to the fact that the 
~sults of student problem surveys may reflect the type of individual 
reporting the survey. For example , faculty advisers are apt to deal 
with atudents with academic and study problems , while counselors 
may deal more with students with personal problems . Consequently, 
in reporting problems that come to their attention, the faculty 
advisers ' reports may show academic problems as the more prevalent , 
while the counselors may show personal and emotional problems as 
more prevalent . The broad student problem areas that have been 
reported over and over again include academic , vocational , financial , 
social and emotional categories . 
l/C . Gilbert Wrenn , Student Personnel Work in College, The Ronald 
Press Company, New York, 19Sl, p . 11 . 
6B 
Bl m, Sullivan and O' Dea 1/ compared problems of evening students 
with those of day students at the University of Wisconsin, Nilwaukee 
Extension Division. The Mooney Problem Check List , Form c, 1950 
. Revision, was used . The median age of the day student was 18 years . 
Eighty five day students (66 men and 19 women) were involved . The 
problem categories are listed in order of p roblem frequency : 
1. Adjustment to college work (most problems) 
2 . Social and recreational activit.ies 
3 . Personal- psychological rel ations 
h. . Finances, living conditions and employment 
5. Health and physical development 
6 ~ Social-psychological relations 
7. Morals and religion 
8 . Courtship, sex and n arriage 
9. Future : vocational and educational 
10 . Curriculum and teaching problems 
11 . Home and family (least number of problems) 
The authors of thisstudy give no indication of the circumstances 
under which the check list was given or the time of year it was 
administered . It does seem that circumstances and time couldrnake 
a difference in problems expressed by the same student population. 
Infractions of dorm.i. tory rules . -~ Neither the writer nor the 
resident counselor had, or attempted , any control over the proctors 
and other officials of 1-iyles Standish in the matter of reporting 
infractions of rules . It must be assumed that the four proctors, two 
from each of the third and fourth floo rs 1 exercised similar judgment 
in when and. when not to report s t udents for rule infracti ons . Any 
differences in the proctors on the two f loors has been recognized as 
a limitati on of this study. 
1/Lawrence P . Blum, Ben A. Sul livan and J . Datid 0 1 Dea , "Identifying 
Problems of Adults in Evening Schools" , The Personnel and Guidance 
Journal , Vol . XXXI , No . 6, March 1 953 , PP • 376=379. 
~---~--~ 
- -~~--
Table 27. Number of Rule Inf ractions and Number-of Students Reported 
to Dormitory Officials for Rule Infractions 
Group Number of Number of Number of rule infractions students involved repeat offenders 
{1) (:~:!) .()) t4) 
Experimental 28 17 4 
Control 51 25 12 
The experimental group members made 28 (35.5%) of the 79 total 
infractions reported . The control group members made 51 (64.5%) 
of the 79 total infractions reported . The diffe r ence of 29% between 
the two groups on number of rule infractions gives a t Ratio of 
3. 64. This is a statistically significant difference a t the 1% level 
of confidence . 
Table 28 . Kind and Frequency of Misbehavior Reported to Donni tory 
Officials 
}lisbehavior Reported Freq.1ency 
Experiment~:!._ 
(lJ (2) 
Alcoholic beverages (possession of) 0 
Disorderly room 3 
Firecrackers (possession of) 2 
Gambling 1 
Improper dress 2 
Improper use of telephone 1 
Insubordination to proctor 1 
Noise 1.3 
(concluded on next page) 
Control 
(3) 
13 
1 
0 
4 
4 
.3 
2 
17 
70 
Tabl e 2R . (concluded) 
~lisbehavior Reported Frequency 
Experimental Cont rol 
Tl ) (2) m 
Property damage 3 l~ 
1rlater throwing 2: 3 
Total 28 .51 
Participation in out- of-clas s activities .-- The students were 
asked in what out- of-class act ivities they had been participating 
during the year and the average amount of time per week they had devoted 
to these activiti es . Where i t was possible , the investigator contacted 
the presidents of student organizations for corroborati on of the students ' 
reports . Eight presidents confinned the raport5 of the active member-
ship and time spent in those ai ght activities given by 27 students . 
Three athletic coaches verified the reports given by .5 students who 
were out for athleti cs . Four other organization presidents confirmed 
the report of membership in their respective organizations by 11 
students, but they could not vouch for the amount of time that was 
given . It is realized that this was far from a complete confirmation 
of all 151 memberships reported, but it is believed that this check 
on the reliability of students ' ans1-vers was enough to give credence 
to the students ' answers in general . 
Table 29 . Membership in, an Time Devoted to, Officially Re cognized 
Out-of-class Activities 
This number Held this number And devoted this 
Group of students of membe rships many hours per 
week to them 
(1) (2) (3) J~l 
Experimental 6o (74%) 83 369 
Control 46 (57%) 68 274 
Seventy four per cent of the experimental group and 57% of the 
control group participated in one or more out- of-class activities 
officially recognized by the universi ty. The difference of 17% gives 
a t FBtio of 2.28 which i s statistically significant at the 5% level 
of confidence . 
Table 30 . Number of Officially Recogn..ized Out-of-class Activities 
Participated in Per Student 
This number of activities · Participated in by this number of students 
Experimental Control 
{l) ( 2) (3) 
0 21 35 
1 41 29 
2 16 12 
3 2 5 
4 1 0 
Total 81 81 
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Educational and/or vocational goals .-- The students of both groups 
were asked to give their educational and/or vo catj.onal objective at 
the end of the program as they were at the beginning . 
Table 31. A Comparison of the Degree of Definiteness of Educational 
and/o r Vocational Objectives Between the Experimental 
and Control Groups at the Pre- program and Post- program 
Interviews 
Status of objective Experimental Control 
Oct . April Oct . April 
Interview Interview Interview Interview 
(1) (2) OJ (4) (5) 
Have definite objective 31 (38 .3%) 40 (49 .4%) 35 (43 .2%) 40 (49 .4% 
Not sure ; indefinite 47 (58%) 40 (1~9 .4%) 44 ($4.3%) 41 (50 .6% 
objective 
Have no objective 3 (3. 7%) 1 (1.2%) 2 (2.$%) 0 
-- F - -Total 81 81 81 
Eleven and one tenth per cent more of the experimental group 
and 6 .2% more of the control group had a definite educational and/or 
vocational objective at the end of the program than before the program . 
The difference of 4. 9% gives a t Ratio of 1.11 . This is significant 
at only the 30% level of confidence and therefore not considered 
significant f'or t his study . 
)
) 
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Socialization.--To give the members of the experimental group 
a feeling of status or belonging was another objective of the guidance 
program. The writer did not find it feasible to use elaborate socio-
metric devices in measuring the degree to which this objective was 
attained, and yet it was thought desirable to discover in some 
manner how much socialization had taken place during the year. The 
participants were asked during the April 1953 interview to name all 
the other students they knew who lived on their floor. In order to 
receive credit for knowing a fellow floo r resident , the student had 
to give both the "given" or "nick" name and the surname. 
Table 32 . The Number of Fellow Group Participants Known by the 
l-1embers of the Experimental and Control Groups 
This number of fellow Were known by this Were known by this 
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group participants number of experimental number of control grou p 
group 
tlJ (2) (3) 
31- 35 4 0 
26-30 9 0 
21-25 10 0 
16-20 10 4 
11-15 28 29 
6-10 20 42 
1- 5 0 6 
Total 81 81 
The above table should be read: Four different members of the experi-
mental group knew from 31 to 35 fellow floor residents ; none of the 
control group members knew this many fellow floor residents . From 
the experimental group 33 (41%) members knew 16 or more students 
living on their floor while only 4 (5%) of the control group knew 
16 or more . 
There w~y be some doubt as to the significance of the number of 
fellow residents known by name on the part of each resident . It does 
not seem to be a measure of the degree of relationship that the students 
had with fellow students . It does not indicate the degree of influence 
that members of the group had upon one another. Although it may fail 
to measure the individual ' s "emotional and social expansiveness", it 
seems to this writer that it is an indication of something more than 
merely the individual 's acquaintance volume . 
Jennings writes : 
"The social-contact-range , it should be noted, is the range 
of contacts an individual has himself established or 
maintai ns between himself and other persons ; it is 
explored for the first time in the present report . In 
previous research, a l isting of the number of persons an 
individual has spoken to has been taken to define his 
acquaintance volume . The two measures are essentially 
different . An individual ' s acquaintance volume is more 
inclusive and will always exceed his social-contact-
range since the former is not limited t o persons towards 
whom the individual s hows social initiative in contacti ng 
and maintaining contact with, but instead contains also 
persons towards whom the individual may show no initiative 
or interest and who have come to 11 acquaintances 11 through 
their initiative towards the individual , obliging him to 
speak to them when he may not have done so of his own 
accord . Consequently, the individual ' s acquaintance 
volume cannot be used as a measure of the individual ' s 
social expansiveness ." y 
!/Helen H. Jennings , Leadership and Isolation, Longmans, Green and 
Company, New York , 1950, P• 43 . 
75 
If it had been feasible to do so, the writer probably should 
have used sociometric techm.ques such as Jennings did in her study 
of girls in a Naw York training school to measure emotional and social 
expansiveness . Jennings asked the girls to make choices in regard to 
others wi th whom they would like or dislike to l i ve , work , play and 
study. Also , she tested social cont act by asking the girls to list 
thei r contacts . Contacts were def ined as other persons to whom they 
took the trouble to speak without waiting for the other persons to 
speak first . Y 
This writer raises the question: In a college population, is 
the number of persons to whom a student speaks first necessarily 
a better measure of the student ' s social contact than the number of 
persons whom he knows by both first name (or nick name) and last 
name?· Insofar as a college student i s concerned , there may be many 
other students to whom he speaks first because of reasons of cour tesy 
or campus tradition, and not because he v1ants to know them . On the 
other hand, a student ' s knowl edge of other students ' names may be an 
indication of deeper social and emotional meaning . 
76 
Contamination of control group by experimental group .-- Because of 
the proximity of the rooms of the two groups , there was a chance of 
cross- socialization, that is, members of each respective group 
as sociating with members of the other group . Normally, it i s thought 
that this would be desirable , but for the purpose of this study there 
v1as a danger that this cross-socialization would contaminate the control 
group and tend to invalidate the study. As a check on this c ross-
!/Ibid . pp • jj ... 34 • 
socialization, the members of both groups were asked to name (first 
or nickname and surname) all the students whom they knew living on 
the floor other than -vrhich they themselves lived . 
Table 33 . The Number of Participants in Each Group }(_nown by Members 
of the Opposite Group 
Were known by th..is This number of members I Were known by this 
of the opposite group 1 number of experimental number of control grou p 
group 
{1) (2} (3) 
11 1 
5 2 1 
4 9 2 
3 10 14 
2 16 10 
1 0 3 
0 43 51 
Total 81 81 
The above table should be read : Two members of the experimental 
group knew 5 members of the control group; one members of the control 
group knew 5 members of the experimental group . 
Except for one of the experimental group members knowing 11 of 
the control group members, none of the members of either group knew 
more than 5 students in the opposite group . A majority of students 
in each group reported that they knew no members of the other group. 
I t seems reasonable to believe that there was a minimum of contamination 
of the control by the experimental group . 
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A further check against contamination was made by a q 11 stion posed 
to members of the control group i n April . Al l control group part i cipants 
were asked : 
'~id you know t hat there has been a guidance program carried 
on right here i n Myles Standish fo r the freshmen living on 
the third floor? The progra.m consisted of a series- o:f 
group guidance sessions and individu 1 counseling by a 
counselor who rooms on the third floor . " 
24 (29%) answered , "Yes 11 • 
15 (19%) answered , "Heard something about it, but not 
sure •11 
42 (52%) answered , "Uo" . 
Self-initiated contacts ~nth school or college counseling office . --
During the orientation meetings the experimental group pa rticipants 
'\-Jere encouraged to visit the counseling offices of their respective 
schools and colleges . These freshmen were encouraged to become 
acquainted with their school or college counseling personnel whether 
or not they had a problem to discuss with them . 
The writer checked t he records of the several counseling offices in 
order to discover the number of self-initiated conta.cts the participants 
of both groups had made . Table 34 contains the results of this cheek . 
Table 34. A Comparison Between the Experimental and Control Groups 
as to the Numbe r of Self-initiated Contacts with the 
Counseling Offices 
This nQ~ber of self-initi ated 
contacts with counseling 
offices 
{1) 
8 
Was made by this Was made by this 
number of experimental nu.mber of control 
group members group membe rs 
(Z) (]) 
1 0 
7 1 
(concluded on next page) 
1 
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Table 34 . (concluded) 
This number of self-initiated Was made by this \•l as made by this 
contacts with counseling number of experimental number of control 
offices group members group members 
(1) (2) (3) 
6 1 0 
s 5 2 
4 9 1 
3 12 4 
2 22 14 
1 15 21 
0 15 38 
Total 81 81 
Table 34 should be read : Fifteen members of the experimental group 
and 38 members of the control group each made no s elf-initiated 
contacts with his respective school or college counseling office; 
fifteen experimental and 21 control members each made one contact with 
hi s respective counseling office , etc . 
Sixty six (81%) of the experimental group members made one or 
more self- initiated contacts with their counseling offices e Forty 
three (53%) of the control group members made one or more contacts 
>-lith their counseling offices . The test of· the significance of the 
difference between these proportions results in a t Ratio of 3 . 80 . 
This is statistically significant at the 1% level of confidence . 
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Participants ' knowledge of key university personnel . -- I t was f elt 
that all .freshmen students should know the names of certain key 
university personnel . During the post- program interviewrs in April , 
the students were asked to name Boston University's president, their 
academic adviser, one counselor in their respective school or college 
counseling office, and the dean of their respective school or college . 
Table 35 . A Comparison of the Nembers of the Two Groups in 
Their Knowledge of the rame of BostonUniversj_ty• s 
President 
Group Knew president's Did not know 
name president ' s name 
tlJ (2) - (3) 
Experimental 81 . (100%) 0 
Control 56 (69%) 25 
The test of the significance of the difference between these 
proportions results in a t Ratio of 5 .ltS which is statistically 
significant at the 1% level of confidence . 
Table 36 . A Comparison of the }lembers of the Two Groups on 
Their Knowledge of the Name of Their School or 
College Dean 
Did not know dean ' s Group Knew _deen 1 s name name 
{l) (2) (3) 
Experimental 81 (100%) 0 
Control 68 (84%) 13 
' 
The test of the significance of the difference between these 
propor tions results in a t Ratio of 3 ~85 which is statistically 
significant at the 1% level of confidence . 
Table 37 . A Comparison of the Members of the Two Groups in 
Their Knowledge of the Name of One of Their 
Counseling Office Counselors 
Group I<'.new one counselor's Did not know one name counselor's name 
(1) (2) DJ 
Experimental 71 (88%) 10 
Control 58 (72%) 23 
The test of the significance of the difference between these 
proportions gives a t Ratio of 2.54 uhich is statistically 
significant at the 5% level of confidence . 
' Table 38 . A Comparison of the Members of the Two Groups on 
Their. Knowledge of the Name of Thei r Adviser 
Group Knew adviser' s Dirl not know ne.me adviser's name 
(1) {~} \3) 
Experimental 76 (94%) 5 
Control 52 (64%) 29 
The test of the significance of the difference between these 
proportions gives a. t Ha.tio of 4.68 which is statistically 
significant at the 1% level of confidence • . · 
Experimental group members' opinion of the residence hall guidance 
program.-- Finally, two questions were asked of the experimental group 
members in order to discover the:i.r opinion of the guidance program. 
11Ha.s the guidance pro gram that has been carried out here on the 
third floor this year been worthwhile for you?" 
Yes No Uncertain 
61 (74%) ans~Iered, "Yes 11 • 
6 (8%) ans~1ered, 11 No 11 • 
1.4 (18%) ansrmred, ''Uncertain" . 
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"Hould you recommend that such a program be p rovided for subsequ.ent 
freshmen living in r1yles Standish?" 
Yes No Uncertain 
64 (79%) answered, "Yes". 
0 answe red, "No tr • 
l 7 ( 21%) answered, no nee rtain 11 • 
Summary of post-program group descriptions .-- In April and May of 
1953, the investigator began to collect and summarize data for the end 
of program group descriptions . I nformation such as final grades , rule 
infractions , and number of contacts with counseling offices could not 
be gathered until after the end of the academic year in June . Several 
agencies and persons were contacted for information, records were 
consulted , and the post- program interviewing of all participants was 
carried out . There were 81 members of each group . 
No significant difference was found between the means of the first 
semester honor point ratios of the two groups . However, a difference 
was found between the means of the cumulative freshman year honor 
point ratios of the two groups . This difference was statistically 
significant at the 5% level of confidence. The difference was i n 
favor of the experimental group . It should be noted here that the 
freshman year cumulative honor point ratios were compared instead 
of the second semester honor point. ratios because that is the manner 
in which the registrars had them reco rded . 
Throughout the academic year no member of either the experimental 
or the control group withdrew from the university, nor was any partici-
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pant dropped for scholastic or any othe r reason . There were 6 experimental 
group members and 4 control group members placed on scholastic probation 
at the close of the first semester. However, by the end of the year, 
there were 2 experimental group members and 5 control group members 
on scholastic probation . 
There was a decrease in the number of problems expressed by members 
;·._ 
of both groups near the end of'.the year. The decrease in number of 
\ 
\ 
problems noted by the experimental group members was greater than that 
of the control group members . 'The differ ence bet ween the means of 
the number of problems that were self- reported in April was great 
enough to be statistically significant at the 1% level of confidence. 
The difference was in favor of the experimental group . In other words, 
an objective of the guidance program was to decrease the number of 
college adjustment problems of freshmen , and the recipients of the 
guida.nce program reported fewer problems at the end of the year than 
did the control group menmers . There was a proportionately greater 
decrease in the number of problems reported by experimental group 
members than by control group members in .those problem areas that were 
covered by the orientation or group guidance meet ings with members of 
the experimental group . 
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Good citizenship and an interpretation of residence hall rules were 
topics of discussion during the guidance ·program . According to the 
Myles Standish records , there were fewer rule infractions by members of 
the experimental group than by members of the control group . If 
possession of alcoholic beverages and gambling are considered more 
serious rule infractions than having a disorderly room, then it appears 
as though the rule infractions of the eXperimental group members were 
of a less serious nature., as well as being fewer in number, than those· 
of the control group members . Signlficantly fewer experimental group 
participants than contro l group participants were reported for rule 
infractions . 
The experimental group members participated in officially re-
cognized out-of-class activities to a gre~ter extent than did the control 
group members in terms of number of students and amount of time 
involved. Seventeen per cent more of the group receiving the guidance 
program than the control group was active in out-of-class activities 
that were recognized officially by the university . This difference is 
statistically significant at the 5% level of confidence . 
A gain 11as made during the ye ;:; r by both groups in definiteness of 
educational/vocational objective . Although both groups had more 
members with a definite objective in April, 1953, than in October, 1952, 
there was a slightly greater increase , proportionate l y , made by the 
experimenta.l group . 
Members of the experimental group knew more of their fellow group 
members by name than did the control group members . Sixty one (75%) 
of the experimental group members knew more than 10 of their fellow 
group members . Thirty three (41%) of the control group members knew 
more than 10 of their fellow group members . 
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A check on the contamination of the control group by the experimental 
group was made by noting the cross-socialization of the two groups . 
The participants of each group were asked to name those whom they 
knew in the other group . JVIore than 50% of each group failed to name 
a single student in the other group . Except for one student who knew 
11 in the opposite group, the remaining participants knew from one 
to five members of the opposite group . 
A further check on the contamination of the control group by the 
experimental group 1..vas made by asking the control group members whether 
or not they knew that a guidance program was carried out on the t hird 
floor . Fifty two per cent reported that they did not know about it . 
The desirability of knmdng one 1 s adviser, one 1 s school or college 
counseling off ice per sonnel, and other key university personnel was 
stressed during the group guidance and orientation sessions conducted 
for members of the experimental group . At the close of the program 
i t was learned that significantly more members of the experimental 
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group than control group had made self-initiated visit s to the counseling 
offices . Also, significantly more of the experimental group participants 
th.s.n control group s t udents knev7 the names of the university president, 
the dean of their school or college, and thei r academic adviser . 
Finally, the experimental group participants ' own opinion was 
sought as to the worthwhileness of the guidance program. Seventy 
four per cent were of the opinion that it had been worthwhile . 
Seventy nine per cent indicated that they would recommend such a 
program for subsequent freshmen living in Myles Standish. 
Crl.tiFTER VI 
sm .. mA RY, CONCI.USIONS , AND SUGGESTIONS FOR FURTHER S'IU DY 
Surnrnary. --This study attempts to measure the effectiveness of a 
residence hall guidance program for freshman men . A background of 
the problem, and reasons why it is thought that such a study is 
justifiable, are presented in Chapte r I. Chapter II is concerned with 
the . professional literature that relates to thisstudy. 
In Cha.pter III the wrl ter describes the procedures used in the 
study. It is pointed out that two groups of freshmen residing in 
Myles Standish Hall, a large Boston University residence for men, were 
selected as experimental and control groups . Details of the setting 
are given. It is explained that the over-all ob,iective of the guidance 
program is to facilitate the students' good adjustment to college, 
and it explains that the guidance program wa.s organized to aid the 
participants of the experimental group in attaining six sub-objectives 
thought to be an indication of good college adjustment. The criteria 
relating to the objectives of the guidance program against which to 
compare the experimental and control groups are listed. How the 
guidance program was presented, a list of topics of the group guidance 
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or orientation meetings , attendance at the group meetings, and information 
rega1~ing the individual counseling interviews are presented, Also, 
in this chapter, are listed the questions asked of all participants 
during the early program and post- program interviews . Finally, there 
is an account of the limitat ions of the study . 
8S 
Chapter IV is concerned with a description of the two groups . It 
is indicated that on 16 variables no appreciable differences were found 
between the tl-10 groups . With an awareness of .the poss·ible shortcomings 
of the measures , the writer feels that the high degrBe of likeness 
between the two groups on these 16 variables suffices to draw certain 
conclusions, in regard to the effectiveness of the guidance program, 
from differences found between the experimental and control groups at 
the end of the guidance program. 
Chap·t.er V is concerned with a description of the two groups at 
the end of the residence hall guidance program . Differences between 
groups in honor point ratios, number of problems expressed, participation 
in out-of-class activities , and degree of definiteness of goal are 
noted . Knowledge of certain universi ty personnel , number of self-
initiated visits to school or colleoe counseling offices , number and 
kind of rule infractions , and a rough measure of the amount of socializa-
tion that took place are presented . The results of a check on the 
contamination of the control group by the experimental group are 
considered. Finally, there is an expression of the experimental group 
members 1 feeling toward the program. In all areas where a comparison is 
made , the differences betv1een the two groups are in f avor of the experimental 
group . However, the difference between groups on first semester hono r 
point ratios and gain in degree of definiteness of goal are not 
statistically significant, and differences noted in certain other areas 
are slight . 
Conclusions .-- The final, general conclusion of the study is that 
the residence hall guidance program as carried out was effective. 
In other words, the experimental group members made gre;3.ter progress 
toward ·!ihe attainment of the goals of the guidance progra.'n than did 
the members of the control group . The over-all goal of the program 
was to facilitate the freshmen's good adjustment to college . Among 
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the things brought to mind in thinking of what is involved in a student ' s 
good adjustment are satisfactor.f scholastic achievement, successful 
attack on personal problems, participation in out- of-class activities, 
good citizenship, knowledge of college personnel and use of services , 
and a clarification of educational and vocational goals . According to 
the results of the measures used it is in these areas that the experi-
mental group had an advantage over the control group members at the 
close of the progr&n. 
It is realized that in drawing conclusions, thera must be a 
consideration of the techniques used , the assumptions made , and the 
recognized limitations of the study. It is thought t hat the limitations 
noted in Chapter III are within an acceptable range of limitations for 
a study of this kind . It is thought , also , that the techniques and 
measuring de\~ces used in the study are applicable to a study of this 
nature . It is assumed that the >..rri ter' s ideas on 1-vhat may be considered 
as good college adjustment are at least a part, of what is involved in 
good adjustment to college. The . problem of choosing practical and 
measurable criteria that relate to the objectives of a guidance program 
is a difficult one. It is assumed that the criteria against which the 
two groups were compared are val id . 
Briefly and specifically it may be concluded that at the close of 
the program, the experimental group as a whole: 
1. Finished the freshman year with a higher honor point 
ratio than the control group as a whole. 
2. Expressed fewer problems on a self-report than did the 
control group • 
.3 ~ Participated in out-of-class activities to a greater 
extent than did the control group. 
4. Was involved in fewer rule infractions than the control 
group. 
5. Had made a little more gain toward definiteness of 
educational/vocational goal than the control group. 
6. Had made more self-initiated contacts with school or 
college counseling offices than the control group . 
Other specific conclusions are: 
1. Members of the experimental group knew more fellow 
group members by name than did members of the. control 
group. 
8. More members of the experimental group than the control 
group knew the names of key university personnel. 
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It is difficult to determine the degree to which the experimental 
group made more progress than the control group toward good college 
adjustment. The writer cannot say that the evidence is "overwhelmingly" 
in favor of the experimental group. It seems that each interested 
individual would have to study the data presented and make his own 
decision . It does seem, however, that there is some positive evidence 
that the experimental group was superior to the control group in all 
areas considered. No negative or contrary evidence came to light. 
It was the concensus of the experimental group members that the 
residence hall guidance program was worthwhile for them, and they 
recommended it for subsequent Myles Standish ±'reshmen . 
9:l 
Suggestions for further study.--After t he completion of such a 
study as this many things that should, or could, have been done come to 
mind. Unfortunately, it is difficult to dis cover a set of circumstances 
that will permit the kinds of _investigations desired. The situations 
permitting, it is suggested: 
1. That a similar study be conducted using matched pairs 
instead of groups. 
2. That similar studies be carried out at other institutions 
of differing type, size, and locale. 
3. That such a study be made with a control of more 
variables, e.g. socio-economic background, other factors 
which may contribute to the motivating force for college 
success, class attendance, etc. 
4. That such a study be carried out using more personal 
and social adjustment measures than those used in this 
study. 
5. That an individual counseling and group guidance program 
be set up and carried out for the freshmen living in 
Myles Standish with means provided for a running eval-
uation of said program. 
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DIRECTIONS 
This is not a test. It is a list of troublesome problems which often face students in college-problems 
of health, money, social life, relations with people, religion, studying, selecting courses, and the like. 
You are to go through the list, pick out the particular problems which are of concern to you, indi-
cate those which are of most concern, and make a summary interpretation in your own words. 
More specifically, you are to take these three steps. 
First Step : Read the list slowly, pause at each item, and if it suggests something which is trou-
bling you, underline it, thus "34. Sickness in the family." Go through the whole list, underlining 
the items which suggest troubles (difficulties, worries) of concern to you. 
Second Step: After completing the first step, look back over the items you have underlined and 
circle the numbers in front of the items which are of most concern to you, thus, 
" €!) Sickness in the family." 
Third Step : After completing the first and second steps, answer the summarizing questions on pages 
5 and 6. 
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r1rst ;:,tep: Head the list slowly, and as you come to a problem which troubles you, underline it. 
1. Feeling tired much of the time 
2. Being underweight 
3. Being overweight 
4. Not getting enough exercise 
5. Not getting enough sleep 
6. Too little money for clothes 
7. Receiving too little help from home 
8. Having less money than my friends 
9. Managing my finances poorly 
10. Needing a part-time job now 
11. Not enough time for recreation 
12. Too little chance to get into sports 
13. Too little chance to enjoy art or music 
14. Too little chance to enjoy radio or television 
15. Too little time to myself 
16. Being timid or shy 
17. Being too easily embarrassed 
18. Being ill at ease with other people 
19. Having no close friends in college 
20. Missing someone back home 
21. Taking things too seriously 
22. Worrying about unimportant things 
23. Nervousness 
24. Getting excited too easily 
25. Finding it difficult to relax 
26. Too few dates 
27. Not meeting anyone I like to date 
28. No suitable places to go on dates 
29. Deciding whether to go steady 
30. Going with someone my family won't accept 
31. Being criticized by my parents 
32. Mother 
33. Father 
34. Sickness in the family 
35. Parents sacrificing too much for me 
36. Not going to church often enough 
37. Dissatisfied with church services 
38. Having beliefs that differ from my church 
39. Losing my earlier religious faith 
40. Doubting the value of worship and prayer 
41. Not knowing how to study effectively 
42. Easily distracted from my work 
43. Not planning my work ahead 
44. Having a poor background for some subjects 
45. Inadequate high school training 
46. Restless at delay in starting life work 
47. Doubting wisdom of my vocational choice 
48. Family opposing my choice of ~ocation 
49. Purpose in going to college not clear 
50. D oubting the value of a college degree 
51. Hard to study jn living quarters 
52. No suitable place to study on campus 
53. Teachers too hard to understand 
54. Textbooks too hard to understand 
55. Difficulty in getting required books 
56. 
57. 
58. 
59. 
60. 
61. 
62. 
63. 
64. 
65. 
66. 
67. 
68. 
69. 
70. 
71. 
72. 
73. 
74. 
75. 
76. 
77. 
78. 
79. 
80. 
81. 
82. 
83. 
84. 
85. 
86. 
87. 
88. 
89. 
90. 
91. 
92. 
93. 
94. 
95. 
96. 
97. 
98. 
99. 
100. 
101. 
102. 
103. 
104. 
105. 
106. 
107. 
108. 
109. 
llO. 
Not as strong and heaithy as I should be 
Allergies (hay fever, asthma, hives, etc.) 
Occasional pressure and pain in my head 
Gradually losing weight 
Not getting enough outdoor air and sunshine 
Going in debt for college expenses 
Going through school on too little money 
Graduation threatened by lack of funds 
Needing money for graduate training 
Too many financial problems 
Not living a well-rounded life 
Not using my leisure time well 
Wanting to improve myself culturally 
Wanting to improve my mind 
Wanting more chance for self-expression 
Wanting a more pleasing personality 
Losing friends 
Wanting to be more popular 
Being left out of things 
Having feelings of extreme loneliness 
Moodiness, "having the bl11es" 
Failing in so many things I try to do 
Too easily discouraged 
Having bad luck 
Sometimes wishing I'd never been born 
Afraid of losing the one I love 
Loving someone who doesn't love me 
Too inhibited in sex matters 
Afraid of close contact with the opposite sex 
Wondering if I'll ever find a suitable mate 
Parents separated or divorced 
Parents having a hard time of it 
Worried about a member of my family 
Father or mother not living 
Feeling I don't really have a home 
Differing from my family in religious beliefs 
Failing to see the relation of religion to life 
Don't know what _to believe about God 
Science conflicting with my religion 
Needing a philosophy of life 
Forgetting things I've learned in school 
Getting low grades 
Weak in writing 
Weak in spelling or grammar 
Slow in reading 
Unable to enter desired vocation 
Enrolled in the wrong curriculum 
Wanting to .change to another college 
Wanting part-time experience in my field 
Doubting college prepares me for working 
College too indifferent to student needs 
Dull classes 
Too many poor teachers 
Teachers lacking grasp of subject matter 
Teachers lacking personality 
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111. Poor posture 166. Frequent sore throat 
112. Poor complexion or skin trouble 167 Frequent colds 
113. Too short 168. Nose or sinus trouble 
114. Too tall 169. Speech handicap (stuttering, etc.) 
115. Not very attractive physically 170. Weak eyes 
116. Needing money for better health care 171. Working late at night on a job 
117 Needing to watch every penny I spend 172. Living in an inconvenient location 
118. Family worried about finances 173. Transportation or commuting difficulty 
119. Disliking financial dependence on others 174. Lacking privacy in living quarters 
120. Financially unable to get married 175. Having no place to entertain friends 
121. Awkward in meefing people 176. Wanting to learn how to dance 
122. Awkward in making a date 177 Wanting to learn how to entertain 
123. Slow in getting acquainted with people 178. Wanting to improve my appearance 
124. In too few student activities 179. Wanting to improve my manners or etiquette 
125. Boring week ends 180. Trouble in keeping a conversation going 
126. Feelings too easily hurt 181. Being too envious or jealous 
127 Being talked about 182. Being stubborn or obstinate 
128. Being watched by other people 183. Getting into arguments 
129. Worrying how I impress people 184. Speaking or acting without thinking 
130. Feeling inferior 185. Sometimes acting childish or immature 
131. Unhappy too much of the time 186. Losing my temper 
132. Having memories of an unhappy childhood 187 Being careless 
133. Daydreaming 188. Being lazy 
134. Forgetting things 189. Tending to exaggerate too much 
135. Having a certain nervous habit 190. Not taking things seriously enough 
136. Being in love 191. Embarrassed by talk about sex 
137 Deciding whether I'm in love 192. Disturbed by ideas of sexual acts 
138. Deciding whether to become engaged 193. Needing information about sex matters 
139. Wondering if I really know my prospective mate 194. Sexual needs unsatisfied 
140. Being in love with someone I can't marry 195. Wondering how far to go with the opposite sex 
141. Friends not welcomed at home 196. Unable to discuss certain problems at home 
142. Home life unhappy 197 Clash of opinion between me and parents 
143. Family quarrels 198. Talking back to my parents 
144. Not getting along with a member of my family 199. Parents expecting too much of me 
145. Irritated by habits of a member of my family 200. Carrying heavy home responsibilities 
146. Parents old-fashioned in their ideas 201. Wanting more chances for religious worship 
147 Missing spiritual elements in college life 202. Wanting to understand more about the Bible 
148. Troubled by lack of religion in others 203. Wanting to feel close to God 
149. Affected by racial or religious prejudice 204. Confused in some of my religious beliefs 
150. In love with someone of a different race or religion 205. Confused on some moral questions 
151. Not spending enough time in study 206. Not getting studies done on time 
152. Having too many outside interests 207 Unable to concentrate well 
153. Trouble organizing term papers 208. Unable to express myself well in words 
154. Trouble in outlining or note-taking 209. Vocabulary too limited 
155. Trouble with oral reports 210. Afraid to speak up in class discussions 
156. Wondering if I'll be successful in life 211. Wondering whether further education is worthwhile 
157 Needing to plan ahead for the future 212. Not knowing where I belong in the world 
158. Not knowing what I really want 213. Needing to decide on an occupation 
159. Trying to combine marriage and a career 214. Needing information about occupations 
160. Concerned about military service 215. Needing to know my vocational abilities 
161. Not having a good college adviser 216. Classes too large 
162. Not getting individual help from teachers 217 Not enough class discussion 
163. Not enough chances to talk to teachers 218. Classes run too much like high school 
164. Teachers lacking interest in students 219. Too much work required in some courses 
165. Teachers not considerate of students' feelings 220. Teachers too theoretical 
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Cir. I Tot. 
HPD 
221. Frequent headaches 276. Having considerable trouble with my teeth 
222. Menstrual or female disorders 277 Trouble with my hearing 
223. Sometimes feeling faint or dizzy 278. Trouble with my feet 
224. Trouble with digestion or elimination 279. Bothered by a physical handicap 
225. Glandular disorders ( thyro~d, lymph, etc.) 280. Needing medical advice 
FLE 
226. Not getting satisfactory diet 281. Needing a job during vacations 
227 Tiring of the same meals all the time 282. Working for all my expenses 
228. Too little money for recreation 283. Doing more outside work than is good for me 
229. No steady income 284. Getting low wages 
230. Unsure of my future financial support 285. Dissatisfied with my present job 
SRA 
231. Lacking skill in sports and games 286. Too little chance to do what I want to do 
232. Too little chance to enjoy nature 287 Too little social life 
233. Too little chance to pursue a hobby 288. Too much social life 
234. Too little chance to read what I like 289. Nothing interesting to do in vacations 
235. Wanting more worthwhile discussions with people 290. Wanting very much to travel 
SPR 
236. Disliking someone ' 291. Too self-centered 
237 Being disliked by someone 292. Hurting other people's feelings 
238. Feeling that no one understands me 293. Avoiding someone I don't like 
239. Having no one to tell my troubles to 294. Too easily led by other people 
240. Finding it hard to talk about my troubles 295. Lacking leadership ability 
PPR 
241. Afraid of making mistakes 296. Too many personal problems 
242. Can't make up my mind about things 297 Too easily moved to tears 
243. Lacking self-confidence 298. Bothered by bad dreams 
244. Can't forget an unpleasant experience 299. Sometimes bothered by thoughts of insanity 
245. Feeling life has given me a "raw deal" 300. Thoughts of suicide 
CSM 
246. Disappointment in a love affair 301. Thinking too much about sex matters 
247 Girl friend 302. Too easily aroused sexually 
248. Boy friend 303. Having to wait too long to get married 
249. Breaking up a love affair 304. Needing advice about marriage 
250. Wondering if I'll ever get married 305. Wondering if my marriage will succeed 
HF 
251. Not telling parents everything 306. Wanting love and affection 
252. Being treated like a child at home 307 Getting home too seldom 
253. Being an only child 308. Living at home, or too close to home 
254. Parents making too many decisions for me 309. Relatives interfering with family affairs 
255. Wanting more freedom at home 310. Wishing I had a different family background 
MR 
' 256. Sometimes lying without meaning to 311. Sometimes not being as honest as I should be 
257 Pretending to be something I'm not 312. Havirrg a troubled or guilty conscience 
258. Having a certain bad habit 313. Can't forget some mistakes I've made 
259. Unable to break a bad habit 314. Giving in to temptations 
260. Getting into serious trouble 315. Lacking self-control 
ACW 
261. Worrying about examinations 316. Not having a well-planned college program 
262. Slow with theories and abstractions 317 Not really interested in books 
263. Weak in logical reasoning 318. Poor memory 
264. Not smart enough in scholastic ways 319. Slow in mathematics 
265. Fearing failure in college 320. Needing a vacation from school 
FVE 
266. Deciding whether to leave college for a job 321. Afraid of unemployment after graduation 
267 Doubting I can get a job in my chosen vocation 322. Not knowing how to look for a job 
268. Wanting advice on next steps after college 323. Lacking necessary experience for a job 
269. Choosing course to take next term 324. Not reaching the goal I've set for myself 
270. Choosing best courses to prepare for a job 325. Wanting to quit college 
CTP 
271. Some courses poorly organized 326. Grades unfair as measures of ability 
272. Courses too unrelated to each other 327 Unfair tests 
I 
273. Too many rules and regulations 328. Campus activities poorly co-ordinated 
274. Unable to take courses I want 329. Campus lacking in school spirit 
275. Forced to take courses I don't like 330. Campus lacking in recreational facilities 
ToTAL .... I 
Second Step: Look back over the items you have underlined and circle the 
numbers in front of the problems which are troubling you most. 
Third Step: Pages 5 and 6 
Page 5 Page 6 
Third Step: Answer the following four questio~s. 3. Whether you have or have not enjoyed filling out the list, do you think it has been worth doing? 
. ........... Yes . ... .... ..... No. Could you explain your reaction? 
QUESfiONS 
Do you feel that the items you have marked on the list give a well-rounded picture of your problems? 
... ...... .. . Yes .... ......... No. If any additional items or explanations are desired, please indicate them here. 
2. How would you summanze your chief problems in your own words? Write a brief summary. 
4. If the opportunity were offered, would you like to talk over any of these problems with someone on the 
college staff? .... ........ Yes . .. ....... ... No. If so, do you know the particular person(s) with whom you would 
like to have these talks? ............ Yes ........ .... . No. 
(Questions are continued on next page+ 
